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1.1 RECOGNIZING STATEMENTS
Learning Objectives
❖ Recognize a statement by the way it
sounds and looks.
❖ Identify the two core characteristics of a
statement.
❖ Use the core characteristics of a
statement to identify it in texts.
❖ Note that there are different types of
statements.
❖ Begin the process of separating a core
group of statements from others that are
partial statements.
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Dan is the man in the van – statements in the calypso

Figure 1.1 - The Mighty Sparrow, featuring "Dan is the man in the van"
Click on the link on the course page to listen to the calypso Dan is the man in the van by the calypsonian,
the Mighty Sparrow of Trinidad and Tobago.

Listen to the whole calypso then replay the first verse and chorus only. Even if you do not completely
understand what the calypsonian is saying, try to identify any lines that you consider to be statements in
that verse and chorus only. Hint: the title of the calypso is itself a statement.

Play audio recording of ‘Dan is the man in the van’ at this point.

Now that you have listened to it, let’s see if your selections are similar to mine. Here are some lines that
I selected from the chorus of the first verse-chorus segment:

i.

Pussy has finished his work long ago and now he resting
(an’ting)

ii.

Solomon Grundy was born on a Monday

iii.

Winking, Blinking and Nod sail out in a wooden sloop
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I also identified one statement at the beginning of the verse:

iv.

According to the education yuh (you) get when yuh small,
You will grow up with true ambition and respect from one
and all.

The three selections from the chorus, the one from the verse, and the title, are all statements. They all
share a common feature. However, when we look more closely, they are not completely alike. The first
three and the one at the beginning of the verse are not exactly alike. This suggests that there are
different types of statements. We will return to that matter later.

This calypso was composed and sung by The Mighty Sparrow, a Trinidad and Tobago calypsonian. The
artiste uses the work to highlight what he considers to be absurdities in the curriculum of the British
colonial education system to which West Indian children, like himself, were exposed to. In each verse,
he is strong in his criticism of what children were taught, and, in the chorus, he introduces lines from a
random selection of nursery rhymes and stories to prove his point. Following is a verse and chorus
towards the end of the calypso:

Verse
How I happen to get an education my friends, me eh know (I don’t know)
All dey teach me is about Brer Rabbit and Rumpelstilskinno
Dey wanted to keep me down indeed
Dey try their best but didn’t succeed
Mi head was duncy and up to now ah cyah read (I can’t read).
Chorus
Who cares about
Peter, Peter was a pumpkin eater
Some little little people tie Gulliver
When I was sick and lay a bed, I had two pillows at my head
The goose lay the golden egg
Spider ketch a fly
Morocoy with wings flapping in the sky
Dey beat me like a dog to learn dat in school
If mih head was bright ah would a’ be (I would have been) a damn fool.
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There are statements in both the verse and chorus of this segment of the calypso. Those in the verse
present the calypsonian’s reflections on his experience as a pupil in the West Indian primary school
system. Those in the chorus are lines from a random selection of nursery rhymes and stories learnt
during his school days.

Review this segment and identify the lines that are statements in both the verse and the chorus.

Key features of a statement

Figure1. 2 – The Midnight Robber is a traditional character of Trinidad and Tobago
Carnival. A lot of his ‘robber talk’ is in the form of statements.
A statement presents information with the intention that those to whom the information is directed
must accept it as presented. Whether the intended recipient accepts it or not, is not the issue here. It is
a statement because of the intention of the presenter.

There are two distinguishing features of a statement. First, it conveys information about actions, events,
states, conditions, behaviours, operations that, according to the speaker or author, are/were, exist,
have existed; are happening, have happened. As a result, the main verb or verbs in the sentence or
sentences will be in the present, simple past or perfect tenses. The information conveyed may be either
in the affirmative (is, exists, is happening etc.) or in the negative (is not; does not exist; never happened
etc.).
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Secondly, a statement is communicated firmly and with conviction. There is nothing tentative or
doubtful about a statement. Its meaning is unambiguous. The speaker or author expresses himself or
herself in such a way as to leave no doubt about his or her confidence about the information he/she is
communicating. In fact, the use of the present, past, perfect tenses reinforces this quality of a
statement.

As expected, the sentence (or sentences) will end with a period (full stop). A statement will not end with
a question mark, since it is the opposite of a question.

While the statement is expressed with confidence and conviction, it does not mean that it is true. You
should not view a statement as being automatically true: in fact, all of us may have had the experience
of someone uttering a false statement. If someone says, for example, that the sky is green, that is a
statement, but it is certainly not true. We will go further into issues related to the truth of statements
when we examine facts, as one type of statement. What makes that utterance a statement is not
whether it is true or false, accurate or inaccurate. What makes it a statement is that it communicates
information which, according to the author/presenter has taken place. Further, the person presenting it
does so with firmness and conviction.

Statements in future tense
In general, the tenses used in statements are, as noted above, present, past and perfect tenses.
Nonetheless, there are times when statements feature the use of the future tense. Some refer to these
as ‘simple statements of fact about the future’. The thinking is that the use of the auxiliary ‘will’ to refer
to future actions or events, serves to convey a sense of certainty that the actions/events will take place.
Thus, the sentence “The performance will start at 8.30 p.m.” is recognized as a statement of fact about
the future.

This type of statement, when it occurs in text, is more likely to be found in less formal writings, such as
newspapers, magazines, blog posts rather than the more formal academic texts. Nonetheless, it should
be acknowledged.

Partial statements
Do utterances such as ‘Come here’, ‘Don’t touch that’ qualify as statements? Some people have doubts
about that. They are commands, orders, telling someone what to do. They do not present information
about what is or was, exists or existed, is happening or has happened. We will return to the matter of
‘partial’ statements later.
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Examples of statements
Following are some examples of statements. Examine each in relation to the key features outlined
above.

i.

According to the education you get when you small, you
will grow up with true ambition and respect from one and
all.

ii.

Some little, little people tie Gulliver.

iii.

Dey beat me like a dog to learn dat in school.

iv.

Barbados’ educational system is based on the British system
and schooling is compulsory to age 16.

v.

The Ancient Greeks also participated in early tourism.

vi.

Over the last century, the Caribbean has been transformed
from a colonial plantation economy into the world’s most
tourism-dependent region.

vii.

Communication can be defined
understanding and sharing meaning.

viii.

Effective communication takes preparation, practice and
persistence.

as

the

process

of

ix.

Communication influences how you learn.

x.

An individual’s employment circumstance is a key driver of
his or her desire and ability to travel.

xi.

Governments are a fact in tourism and in the modern world.

xii.

The meteorological service says that there will be little or no
rainfall during the dry season this year.
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While many statements may be contained in a single sentence, what is more likely in academic texts, is
that individual sentence-statements combine within a longer segment of text to present information
about a single idea. The longer segment may be a paragraph or a series of paragraphs. Consider the
following two extracts:

Extract 1.1
Jonkunnu is an essential festival in many areas of the Caribbean. In some cases,
people spend virtually the entire year preparing their costumes and saving up for the big
day, when the almighty carnival takes centre stage. The most traditional bands consist
of a Cowhead or Horsehead, a King, a Queen with a veil, a Devil, and ‘Pitchy-Patchy’
dressed in tatters and rags, performing acrobatics; but over the years many more
characters have been added, from both African and Caribbean influences. Spectators
can be heard to cry ‘Jonkunnu a come!’ and the excitement brings people from their
homes to line the streets to enjoy the entertainment.

Extract 1.2
… [T]ourism events also generate negative sociocultural impacts
which must be managed. Major events as well as smaller localised
events have unintended social consequences such as substance
abuse, bad behaviour by crowds and an increase in criminal
activity. The Reggae Sumfest in Jamaica is an example of an event
that has experienced all the above consequences. There is the
further challenge of social dislocation in some instances. A case in
point is the temporary removal of street dwellers in the capital city
of Port of Spain in an attempt to clean up the streets for the arrival
of delegates for the 2009 Commonwealth Heads of Government
Meeting in Trinidad.

All the sentences of each of these excerpts are statements. They all present information in a firm,
unambiguous manner, with the intention that readers would accept the information. The first deals with
a Carnival-type Caribbean festival, known as Jonkunnu. Each sentence provides some piece of
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information related to this topic. The second highlights the effects of tourist-related events on a
community and provides examples of specific events at which such effects were observed.

Types of statements
It is likely that some of you have gone one step further and recognized that both these excerpts contain
statements of fact. If you did, you would have correctly identified one type of statement, namely facts.
We will look more closely at this type in the section that follows. Then, in the next two sections, we will
be looking at two other types namely assertions and generalisations. Finally in the last section, we turn
attention to the group of ‘partial’ statements that we briefly referred to earlier.

Figure1. 3 - Facts, Assertions, Generalizations & Partial Statements

Before moving on from this section, review Extracts 1.1 and 1.2 again as we will be discussing aspects of
both in the follow-up section on ‘Facts’.
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Key Takeaways
❖ A statement is content that clearly states
something.
❖ There is nothing tentative or doubtful
about a statement.
❖ Its meaning and intent are firmly
conveyed.
❖ While all statements share the same core
attributes, there are also specific features
that distinguish among different types.
❖ Facts, assertions and generalizations are
three types of statements.
❖ ‘Partial statements’ should be treated
separately.

Go to self-check mini- test 1.1 on Course Page
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1.2 FACTS
Learning Objectives
❖ Recognize a fact as type of statement
❖ Identify the criteria that determine that a
statement is a fact.
❖ Apply these criteria to identify facts in a
text.
❖ Differentiate between simple facts based
on direct observation, knowledge and
experience, and complex factual
information that the author creates out of
specific details.
❖ Recognize that when authors present
facts, they do so with some intention in
mind.
❖ Start thinking about how facts are
different from opinions.
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Figure 4.4: The colours of the flag of the Republic of Trinidad and Tobago are red, white
and black.

Facts
When we talk about facts, we are talking about information that authors consider to be accurate and
true. Facts are based on knowledge gained from direct observation, experience or from other sources.
Based on the knowledge that this author has, the information provided in Figure 1.4 is accurate and
true. Authors may access the knowledge themselves or they may obtain it from other sources. When
authors state a fact, by implication they are also saying that they have evidence to confirm its accuracy.
Facts can be verified. The point to note about a fact, as distinct from the general pool of statements, is
the issue of evidence. It is not just that the authors are communicating what is/was in a firm and
unambiguous manner. There is evidence to verify that their statement of fact is accurate. Truth and
accuracy are essential qualities of a fact.
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Examples of facts
i.

Barbados’ educational system is based on the British system
and schooling is compulsory to age 16.

ii.

The unemployment figures for the last quarter of 1999
indicate that over 13,000 persons were unemployed
(Barbados Statistical Service 2000).

iii.

The Tobago International Cycling Classic emerged in 1986 as
a local one-day race geared towards providing a new
activity for the island’s sporting community.

iv.

The oldest hotel in the Caribbean is said to be Bath Hotel in
Nevis, which was established in 1778 (Nevis Tourism Authority
2014), so the region’s experience with operating hotels dates
back over two centuries.

In all cases, readers would accept these statements as facts because we see them as conveying
information for which the authors have supporting evidence. In some instances authors cite the source
from which the fact was taken (for example, Nos. 2 and 4 above). Whether there is direct citing or not,
authors would typically find a way to let their readers know that they have consulted trustworthy
sources, such as historical records, research reports, the works of experts in a given field and even
primary sources, such as newspaper reports, audio and video recordings and artefacts. Facts are
statements that can be verified, and are therefore true.

Go to self-check mini-test 1.2 on Course Page.
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Simple facts vs. Complex factual information

Figure 1.5 – Complex Factual Information vs Simple Facts
Let’s return to the two extracts at the end of Section 1.1. As we noted then, both contain statements of
fact. Both meet the criteria we outlined at the beginning of this section. But even so, there are
differences between the type of facts of Extract 1.1 and those of Extract 1.2.

The facts that comprise the first excerpt can be directly linked to actual events and experiences,
specifically to the celebration of the Jonkunnu festival. This excerpt provides information in a manner
that closely matches the experiences to which it refers. For example,

In some cases, people spend virtually the entire year preparing
their costumes and saving up for the big day, when the almighty
carnival takes centre stage.
Spectators can be heard to cry ‘Jonkunnu a’ come!

When we look at the second extract however, this is not totally so. The details of the main sentences in
this paragraph do not directly link to the experiences to which they refer. For example,
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‘Tourism events also generate negative sociocultural impacts
which must be managed’

and,

‘Major events as well as smaller localised events have
unintended social consequences …’

Neither of these two sentences directly point to actual activities or experiences in a manner that the
descriptions of the Jonkunnu Festival do. In the subsections that follow we will be paying closer
attention to the differences between these two categories of facts.

Simple facts
In these study materials, we are using the term ‘simple facts’ to refer to factual information that points
directly to some phenomenon, be it an activity, event, object, experience or idea. As noted earlier, the
description of the Jonkunnu Festival meets that criterion.

However that type of content is more the exception than the rule in academic text. Even when authors
of academic text are dealing with simple facts, those facts are built on ideas and concepts that are
embedded in the body of knowledge that authors are writing about. Thus, even though some of the
terms used may not be familiar to the reader, the statement itself still qualifies as a simple fact if it can
be seen as being directly linked to an actual event, situation, activity and/or experience. Here is the first
of two examples:

Federal and unitary systems of government also exist within the archipelago where St. Kitts and
Nevis are federated and Trinidad and Tobago and Antigua and Barbuda are unitary states.

This is a basic fact about two types of governmental systems in the English-speaking Caribbean. The
expression ‘federal and unitary systems of government’ may be unfamiliar to some readers but in the
context of this segment of text, it is typical of the language that applies in this area of knowledge.
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Here is the second:

For most of these BOTs (British Overseas Territories), tourism and offshore financial services are the
primary economic drivers.

Here again, this is a simple fact, drawn from a trustworthy source, and which can be directly linked to
the actual real-world situation. The terms ‘BOTs’, ‘offshore financial services’ and ‘economic driver’ are
all typical of the language in this field. Readers must continuously aim to expand their knowledge of the
vocabulary of their various areas of study to ensure that terms such as the ones just mentioned do not
serve as obstacles to their understanding of the information being conveyed.

Complex factual information
Beyond simple facts, authors often see the need to bring together single pieces of information and
merge them under the umbrella of a broader more inclusive word or phrase. They may do this for one
reason or another. For example, authors may consider that a listing of all the individual elements may be
too lengthy; thus, they may opt to use a broad term that adequately summarises all of them.

Alternatively, a broader more inclusive overarching term would bring to the fore a core characteristic
that is reflected in all the elements and which authors may wish to highlight, given their overall purpose
for constructing the text. Whatever the reason, their intention is to produce a concise summary that
captures the essence of some important facts without going into all the details of those facts.

Let us return to the selections from Extract 1.2. The phrase ‘negative sociocultural impacts’
embodies specific details which, at this point of the text, the authors have decided not to identify.
Rather, they use this broader, more inclusive expression, most likely to highlight an important
characteristic of the details that have been removed. The phrase ‘unintended social consequences’
serves a similar purpose and appears to reinforce the ideas embodied in the first.

Very often authors expect their readers to use cues provided in other parts of the text to flesh out the
inner meanings of these broad complex factual statements. In this instance however, the details that are
embedded in both these statements have been included in the same paragraph making it relatively easy
for the reader to make the connection. The individual elements that give meaning to both these more
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complex expressions are the more concrete behaviours of substance abuse, bad behaviour by crowds,
and increase in criminal activity.

It should be noted though that it is not always the case that the specific details are so close to the
complex term to which they are linked. Readers need to be always on the alert to locate the specifics
out of which the broader idea was developed.

When readers encounter these more complex, abstract ways of presenting factual information, they
need to explore the rest of the text to ensure that the writer has provided opportunity for them to
locate, or at least come up with ideas about the more concrete details that are subsumed within these
broad abstractions. Readers must be able to delve into and unpack the words and phrases that authors
use to condense those details, so that they can get a deeper understanding of the more complex factual
information presented.

Figure 1.6 – Details of simple facts embedded in more inclusive expression of complex
factual information.

Go to self-check mini-test 1.3 on Course Page.
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Authors’ intention for presenting facts
Alongside the distinction we have just noted between simple and more complex factual information,
authors make other decisions about the factual content of their writings. How do they want to
communicate these facts to their reading audience? What approaches would best fit into the overall
purpose of their writing as well as their intentions at specific points? Authors convey factual
information using any of four means: they report, describe, explain or define

Report
When authors report they are presenting content that they have selected, summarized, and organized
in order to provide a condensed yet valid account. Consider the following example:

Extract 1.3
Prior to 1846, West Indian-produced sugar enjoyed preferential
access to the British market. The passage in that year of the Sugar
Duties Act threatened to ruin the sugar industry in the Anglophone
Caribbean. West Indian–produced sugar could not compete in the
UK market with slave-produced sugar from Cuba, Puerto Rico and
Brazil or sugar from India. Production fell from about 185,000 tons in
1846 to 127,000 tons a decade later. The key provision of the Sugar
Duties Act, (namely) that the differential duty on foreign sugar
would be progressively reduced by 1s. 6d. per ton per year until
1851 when the duties on all sugar entering the UK would be
equalized, threatened the slow death of the West Indian
plantocracy. The duties were fully removed in 1854.

Since the purpose of a report is to present factual information in a condensed form, authors must
ensure that the words and phrases they use accurately reflect the original basic factual details.

Sometimes authors use technical, discipline-specific words and phrases that persons knowledgeable in
that particular field are familiar with. As a result, they often do not see the need to explain these terms
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and expect their readers to be familiar with them. That was indeed the case with the terms ‘federal and
unitary systems of government’ and ‘offshore financial services’ that we encountered earlier. In Extract
1.3 above, phrases such as ‘preferential access’, and ‘Anglophone Caribbean’ are examples of
technical terms which the author expects his readers to know.

There are also phrases that embody details that are not mentioned here but which readers must be
aware of if they are to get the full meaning of the particular phrases. For example, at first glance, the
phrases West Indian-produced sugar and slave-produced sugar seem quite straightforward. However
they are both complex expressions since they subsume considerable historical factual detail that the
author does not spell out here. The same can be said of the provision to ‘reduce the differential duty on
foreign sugar’.

It is important that readers do not simply gloss over technical terms and complex factual information. To
do so would be to severely restrict their understanding of the text.

Describe
In some cases the term ‘describe’ is used in exactly the same way as ‘report’. This use of ‘describe’ finds
support in the dictionary definition that gives its meaning as ‘to report details about something’. In
another way, it is used to say what something is like. When used in this second way, authors are
drawing attention to the qualities or characteristics of a situation, activity, operation or people.

Such a use of the term fits in with a different dictionary definition that gives the meaning of ‘describe’ as
‘to characterize’. In a very specific sense therefore, when a segment of text is providing information
about the qualities, characteristics or features of something, it is referred to as a description. Consider
these extracts:

Extract 1.4
Since tourism had for some time been regarded as basically
benign, development continued apace in many places, including
the countries and territories of the Caribbean. Tourism continues to
be seen as a non-extractive industry by a range of stakeholders and
thus remains a common strategy for economic and social
development through exploitation of a location’s human, cultural
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and natural capital. However, as is now well accepted, tourism is
not harmless and engenders or contributes to diverse negative
environmental impacts.

Extract 1.5
However, the cultural presence of the Amerindians is most evident
in Caribbean food and its preparation – with the Arawaks being
particularly significant. The word ‘barbecue’ and its meaning, for
instance, can be traced to the Arawaks, who smoked their meat on
a platform of green tree branches over a slow burning fire called a
‘brabacot’.

These are two examples of the second type of description. In each case the content reflects the state or
nature of things: how things are or were like. Look again at the first example. What we have here are
two contrasting ways of looking at tourism – on the one hand, as a benign, harmless, non-extractive
industry, and on the other, as contributing to ‘diverse negative environmental impacts’. Now turn your
attention to the second example. This excerpt provides a picture of the food preparation practices that
were a feature of the Amerindian cultural presence in the Caribbean and which are still in existence
today.

One thing to note: in each case, the description is inherent in the thing itself. The features or
characteristics are embedded in the thing being described. Tourism is either harmless, or it is a
contributor to negative environmental impacts. Methods of food preparation, in particular among the
Arawaks, represent an important aspect of the Amerindian cultural presence in the Caribbean. You need
to be alert to this feature of a description as just explained, so that you can clearly separate it from
opinions, which we will be looking at in Section 1.5.

Looking again at the first extract, it is clear that terms like ‘non-extractive industry’ and ‘human, cultural
and natural capital’ are technical terms. As already noted in relation to Extract 1.3, readers must have a
thorough understanding of the technical language of the content they are studying.
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Descriptions in academic text may be of two types – one summarises details to provide a shortened
account. When used in this way, the verb ‘describe’ carries the same meaning as ‘report’. In another
sense, ‘describe’ highlights the characteristics of the thing the author is focusing on.

Report

Describe

Ways
authors
present
facts

Explain

Define

Figure 1.7 – Ways in which authors present facts.

Explain
When authors explain, the content that they produce may serve one of two purposes.

Explain: to clarify

First the author may wish to clarify, make things clearer so that the reader may understand more easily.
The thing being explained may be some technical term or concept that is a key part of some area of
study. Sometimes authors may explain a term because they think that readers may not be familiar with
it. In other instances, the term may be quite familiar but authors need to ensure that readers do not
limit themselves to everyday meanings, but are able to grasp the special meaning that applies in the
particular area of study, for example communication.

Explanations may be provided in a single sentence or may spread over several sentences, possibly a
paragraph. A longer explanation would go into more detail, to expand on the initial statement or to
provide examples of what was explained in the first instance. Consider these three extracts:
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Extract 1.6
Rites of passage are rituals marking the transition from one stage of
the human cycle to another, such as birth, growing up, marriage
and death. These rituals create a sense of belonging, of
acceptance and mark a new beginning as an individual is initiated
into the next phase of his or her life.

Extract 1.7
Self-concept
When we communicate, we are full of expectations, doubts, fears
and hopes. Where we place emphasis, what we focus on, and how
we view our potential has a direct impact on our communication
interactions. You gather a sense of self as you grow, age and
experience others and the world. At various times in your life, you
have probably been praised for some of your abilities and talents,
and criticized for doing some things poorly. Much of what we know
about ourselves, we’ve learned through interaction with others. Not
everyone has had positive influences in their lives, and not every
critic knows what they are talking about, but criticism and praise still
influence how and what we expect from ourselves.

Extract 1.8
Scarcity
Our resources are limited. At any one time, we have only so much
land, so many factories, so much oil, so many people. But our
wants, our desires for the things that we can produce with those
resources, are unlimited. We would always like more and better
housing, more and

better education—more and better of

practically everything.
Delving into Academic Text

UNIT 1 - Statements, Similarities
and Differences

22

If our resources were also unlimited, we could say yes to each of our
wants—and there would be no economics. Because our resources
are limited, we cannot say yes to everything. To say yes to one thing
requires that we say no to another. Whether we like it or not, we
must make choices.
Our unlimited wants are continually colliding with the limits of our
resources, forcing us to pick some activities and to reject
others. Scarcity is the condition of having to choose among
alternatives. A scarce good is one for which the choice of one
alternative requires that another be given up.
Consider a parcel of land. The parcel presents us with several
alternative uses. We could build a house on it. We could put a gas
station on it. We could create a small park on it. We could leave the
land undeveloped in order to be able to make a decision later as
to how it should be used.

All three are intended to clarify a term or an idea. In the case of Extract 1.6, the core explanation is
provided in the first sentence. However, pay attention to the way the author extends on that initial
sentence and provides additional details to make the explanation even clearer. The author’s goal is to
provide an explanation that conveys the widely accepted understanding of the term, Rites of Passage.

The intention in Extract 1.7 goes beyond that of the first. Here the author’s main aim is to convey his
particular interpretation of self-concept. The intention is not only to clarify something that may be
difficult to understand or unfamiliar to the reader but even more importantly to introduce his own
interpretation of the term.

The core explanation of the term scarcity does not appear until well into the third extract (Extract 1.8),
namely that it “is the condition of having to choose among alternatives”. Nonetheless, from the very
beginning, the author provides scenarios that illustrate the meaning of the term in real-world contexts.
This strategy is continued after the explanation is stated. In this instance, the extension on the core
explanation does not follow the conventional pattern used in Extract 1.6.
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Explain: to give reasons

Yet another understanding of ‘explain’ that may apply to content that you encounter is one in which the
author seeks to give reasons for some situation or condition, something that has occurred, or the way
people behave or appear. One expression that may be used interchangeably with ‘explain’ when used in
this way is ‘account for’. When authors give reasons for something, they may be said to be accounting
for that situation.

In this fairly lengthy extract, see if you can identify the reason that the author gives to explain why the
employee did not follow the boss’ complete instructions.

Extract 1.9
Interference, also called noise, can come from any source.
“Interference is anything that blocks or changes the source’s
intended meaning”. …
Psychological noise is what happens when your thoughts occupy
your attention while you are hearing, or reading, a message.
Imagine that it is 4.45 p.m. and your boss, who is at a meeting in
another city, emails you asking for last month’s sales figures, an
analysis of current sales projections and the sales figures from the
same month for the past five years. You may open the email, start
to read and think, “Great – no problem. I have those figures and
that analysis right here in my computer”.
You fire off a reply with last month’s sales figures and the current
projections attached. Then at five o’clock, you turn off your
computer and go home.
The next morning, your boss calls on the phone to tell you he was
inconvenienced because you neglected to include the sales
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years.

What

was

the

problem?

Interference: by thinking about how you wanted to respond to your
boss’s message, you prevented yourself from reading attentively
enough to understand the whole message.

We have to read all the way to the end of the excerpt to find out the explanation about why the
employee only emailed information from the current year and not from the preceding five years as
requested by her boss. It was because of ‘interference’, the ‘noise’ of her own thoughts blocked her
from receiving the complete message communicated.

Look at this other extract.

Extract 1.10
What motivates people as they make choices? Perhaps more than
anything else, it is the economist’s answer to this question that
distinguishes economics from other fields.
Economists assume that individuals make choices that they expect
will create the maximum value of some objective, given the
constraints

they face. Furthermore, economists assume that

people’s objectives will be those that serve their own self-interest.
Economists assume, for example, that the owners of business firms
seek to maximize profit. Given the assumed goal of profit
maximization, economists can predict how firms in an industry will
respond to changes in the markets in which they operate. As labor
costs in the United States rise, for example, economists are not
surprised to see firms moving some of their manufacturing
operations overseas. (p. 25)

The initial question of this extract is an indication that the author intends to explain, or provide a reason
why people make the choices they do. What follows is an extended explanation, as seen through the
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eyes of the economist, of what makes people, including businesses, make the choices they do.
Specifically, people make choices because they can be expected ‘to maximize value of some objective’
and ‘to serve self-interest’.

In summary, the word ‘explain’ may be used in two different ways – to clarify and to give reasons.

Define
Closely linked to explanations, are those statements that define. In fact, we can say that defining is a
specific way of explaining, in the sense of making something understandable. However, its focus is
providing the meaning of a word or phrase, in much the same way that a dictionary does. It gives a
precise meaning of a term or expression. It should be noted though that authors do not necessarily use
the dictionary as their source when giving definitions. More often than not, the terms that they choose
to define as well as the definitions themselves emerge out of the topic, theme or issue about which they
are writing.

Examples of definitions
i.

Communication can be defined
understanding and sharing meaning.

as

the

process

of

ii.

Sharing means doing something together with one or more
people.

iii.

Feedback is composed of messages the receiver sends
back to the source.

iv.

Being unable to communicate might even mean losing a
part of yourself, for you communicate your self-concept –
your sense of self and awareness of who you are – in many
ways.

There are two things to note about the above definitions. First, even in those examples where the word
‘define’ or ‘mean’ does not appear, the alternatives are used in a way to convey those understandings.
The expression, ‘is composed of’, and the hyphens in the last example, both point us to the meaning of
feedback and self-concept respectively.

Secondly, a definition is more focused on giving the precise meaning of the term rather than providing a
broader interpretation of its use. Just compare the definitions in this sub-section with the explanations
in the preceding one to get a sense of the difference in approach to dealing with the two.
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Sometimes an author may follow up a definition with a more detailed explanation to ensure that the
meaning of the definition is fully understood. Observe how the author of the second definition above,
expands on it with a fuller explanation in Extract 1.11.

Extract 1.11
Sharing means doing something together with one or more people.
You may share a joint activity, as when you share in compiling a
report; or you may benefit jointly from a resource, as when you and
several coworkers share a pizza. In communication, sharing occurs
when you convey thoughts, feelings, ideas, or insights to others.

Here is another:

Extract 1.12
Labor is human effort that can be applied to production. People
who work to repair tires, pilot airplanes, teach children, or enforce
laws are all part of the economy’s labor. People who would like to
work but have not found employment – who are unemployed – are
also considered part of the labor available to the economy.
In some contexts, it is useful to distinguish two forms of labor. …

The first sentence of the second extract is expanded on to ensure that a complete understanding of
labor is provided for the reader. In fact, the explanation is not confined to a single paragraph but
continues over a few others beyond what is given here. Depending on their overall purpose authors may
go into considerable detail, including the use of real-life scenarios, to clarify a definition.
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Key Takeaways
❖ Facts are based on knowledge gained
from direct observation, experience or
from other sources.
❖ There is evidence to confirm their
accuracy.
❖ In this course we make a distinction
between simple facts and complex
factual information.
❖ Simple facts point directly to some
situation.
❖ Complex factual information merges
simple facts into broader more inclusive
statements.
❖ Authors communicate factual information
by reporting, describing, explaining or
defining, depending on the purpose of
their writing.

Go to self-check mini-test 1.4 on Course Page

GO TO COURSE PAGE FOR MAIN TESTS
MAIN TEST 1.1 – SIMPLE FACTS AND COMPLEX FACTUAL INFORMATION
MAIN TEST 1.2 – DIFFERENT WAYS OF PRESENTING FACTS
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1.3 ASSERTIONS
Learning Objectives
❖ Understand why a basic statement is
sometimes referred to as an assertion.
❖ Move beyond that everyday
interpretation and treat an assertion as a
special type of statement.
❖ Use the core characteristics of an
assertion to locate it in a segment of text.
❖ Think of an assertion as a claim made by
an author
❖ Recognize the importance of providing
support for claims.
❖ Locate details in the text that are
intended to support claims.
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Figure 5.8 – Example of an Assertion
(Study: Church Goers Have Better Health, Longer Life Expectancy And Less Stress, Caribbean 360, June 7,
2017)

As you begin to focus on the assertion, I want you to throw your mind back to our earlier explanation of
a statement. We said then that a statement presents information with the intention that those to whom
the information is directed must accept it as directed. We went further to say that a statement is
expressed with confidence and conviction.

What we did not mention at the time is that in some circles, the term ‘statement’ is seen as having the
same meaning as ‘assertion’. In the academic community, one would not normally treat the term
‘assertion’ as a synonym for ‘statement’. One is more likely to view it as a special type of statement, that
stands out in its own right. That view of ‘assertion’ as a special type of statement is evident in such
definitions as a confident and forceful statement, and a positive statement or declaration often without
support or reason, as well as a positive statement, usually made without evidence.
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Assertions as claims
One thing that stands out in these definitions is that an assertion does not need to be substantiated by
evidence. We see this approach to its use in casual, informal exchanges and in particular in the oral
presentations of public speakers.

Most writers of academic texts do not share that view. As such, you will often see members of the
academic community refer to an assertion as a claim. Even though the statement was forcibly and
emphatically made, its only authority lies in the person (or persons) who expressed it in the first place. It
is that person’s assertion. In other words, it is a claim advanced by that individual and cannot and should
not be widely accepted unless that individual provides evidence to support his/her claim. As someone
studying academic texts, you are strongly advised to think of assertions as claims and to ensure that you
see evidence within the text to support the author’s claims.

Examples of assertions (or claims)
i.

Claire Handscombe has a commitment problem online.

ii.

Communication influences your thinking about yourself and
others.

iii.

Communication influences how you learn.

All three conform to the definitions of an assertion provided earlier. However, as we emphasized then,
authors have a responsibility to substantiate the claims they make by providing appropriate relevant
details, to establish that the claims are valid and as such, may be accepted.

As readers, you have the right to contest all claims; to question whether they are valid; whether they are
well-grounded and based on solid reasoning. Of course, as the reader, you may still not be convinced,
but the author would have done what he/she was supposed to do.
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Figure 1.9 - Assertion and supporting claims
Let’s see how the author provides support for the first assertion in the list above:

Extract 1.13
Claire Handscombe has a commitment problem online. Like a lot of
Websurfers, she clicks on links posted on social networks, reads a
few sentences, looks for exciting words, and then grows restless,
scampering off to the next page she probably won’t commit to.

Based on what he has observed about Claire Handscombe’s online behaviour, this author has come to
the conclusion that she has an online commitment problem. Here is the assertion again, with the
supporting details organized as a list:
Claire Handscombe has a commitment problem online.

i.

She clicks on links posted on social networks.

ii.

(She) reads a few sentences.

iii.

(She) looks for exciting words.

iv.

(She) grows restless, scampering off to the next page she
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probably won’t commit to.

When we look at the supporting details in relation to the assertion, we can easily see how the author
can make such a claim.

Now let us look at the second with its supporting details:

Extract 1.14
Communication influences your thinking about yourself and others.
We

all

share

a

fundamental

drive

to

communicate.

Communication can be defined as the process of understanding
and sharing meaning … You share meaning in what you say and
how you say it, both in oral and written forms. If you could not
communicate, what would life be like? A series of never-ending
frustrations? Not being able to ask for what you need or even to
understand the needs of others?
Being unable to communicate might even mean losing a part of
yourself, for you communicate your self-concept - what we
perceive ourselves to be.—your sense of self and awareness of who
you are—in many ways.

Let’s examine these details step-by-step. The first sentence in the paragraph that follows the sub-head is
another assertion. Then there is a definition, followed by an expansion of the definition. The rest of the
extract draws the readers’ attention to problems that could arise in our everyday lives if we were unable
to communicate, for example a loss of awareness of self. All these elements taken together serve as
support for the initial claim, that communication influences your thinking about yourself and others.

Do you notice any difference between the supporting details for this latter assertion and those
associated with the claim about Claire Handscombe’s online behaviour?
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Examining the support for claims
Look more closely at the details to support the first assertion. The author, based on his observation of
Claire’s online behaviour, is able to provide evidence to back up his claim. In general, evidence to
support assertions may be derived from observation (as in this case), experience, one’s own prior
knowledge, or relevant information obtained from other sources, whether oral or written and conveyed
through any medium. The aim is to provide evidence that the assertion is valid and should be accepted.

The nature of the support provided in our second example is different from that of the first. It is not
based solely on direct observation. The combination of an added assertion, a definition, extended
explanation of the definition, and reference to likely real-life problems takes the act of providing support
details to another level.

At this level, the author delves into the claim itself to unearth and make visible elements which, in his
view, constitute its core meaning. This approach to identifying supporting details entails an analysis of
the claim. We will look more closely at this type of support when we study how authors conduct
analysis in Unit 2.

As a reader, once you have identified a segment of text as an assertion, and you are looking for details
to support it, you need to be constantly going back and forth between the assertion (claim) and the
supporting details to verify the connection between them.

Two additional points about assertions. First, most of the time, this type of statement is the first
sentence in a paragraph, with the follow-up sentences supporting it. While this is the typical format, it is
not the only one. Sometimes assertions may come at the end of a paragraph. Whether they appear at
the beginning or at the end of a paragraph, or anywhere else in a segment of text, all claims must be
substantiated with relevant supporting details.

Secondly, you will find that researchers often use assertions when they draw conclusions from the
findings of the studies they conduct. The claim that features in Figure 1.8 is an example of this.
According to the online newspaper that reported on it (and used it as the headline for the article), this
claim regarding the quality of life of church goers emerged out of a study conducted by researchers at
Vanderbilt University, Nashville, USA.
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Claims emerging out of a research study must be subject to a higher standard before they may be
accepted. As a reader you need to examine the various aspects of the study itself, inclusive of its design,
methodology, data collection procedures and analysis, in order to satisfy yourself that the claim is a
valid one.

Key Takeaways
❖ In academic texts assertions are treated
as a special type of statement.
❖ In everyday usage assertions are usually
unsubstantiated.
❖ In academic texts assertions are treated
as claims that must be substantiated.
❖ Readers must look elsewhere in the text to
locate the details that provide support for
an assertion.
❖ Assertions used to draw conclusions in a
research study, must be subject to a
higher standard of examination.
Go to self-check mini-test 1.5 on Course Page
GO TO COURSE PAGE FOR MAIN TEST 1.3
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1.4 - GENERALIZATIONS
Learning Objectives
❖ Observe similarities between an assertion
and a generalization.
❖ Recall the attributes of an assertion that
also apply to a generalization.
❖ Demonstrate an understanding of a
generalization as a broad universal
statement
❖ Use both bottom-up and top-down
approaches to locate generalizations in
text.
❖ Identify the specifics in a segment of text
out of which a generalization is formed.
❖ Acknowledge that, at times, it may be
difficult to make a clear-cut distinction
between an assertion and a
generalization.
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Up to this point, we have examined two of the three categories of statements: one category that we
have labelled facts and complex factual information, and a second category, assertions. Now the third generalizations.

One thing that may strike you when you start examining generalizations is that they share one
important feature with assertions: both are forthright, unambiguous and intended to convince the
reader to accept them. Beyond that however, generalizations have their own unique characteristics that
you should pay attention to.

One definition of a generalization is that it is about taking one or a few facts and making a broader more
universal statement. Another definition, following the same path, refers to it as a general statement or
concept obtained by inference from specific cases. And a third views it as “a statement that is broad
enough to cover or describe characteristics that are common to a variety of particular objects, events or
experiences”.

A hypothetical example
Drawing on these definitions, one may say that a generalization takes information from specific
situations and applies that information to all possible situations that share the features of the specific.
For example, one can state as a generalization, that nowadays teenagers spend less time in face-to-face
interaction with their peers than previously. One can arrive at that conclusion from a specific
observation made at a party, namely that all the teenagers in the party spent more time on their
smartphones than interacting with one another.

Of course, some generalizations, like this one, are very loose and may even be misleading. One should
certainly avoid making such sweeping statements when one has not spent the time gathering the data
from a sufficiently representative sample of the population of teenagers. Observations made at a single
party do not provide sufficient support for the generalization.

Nonetheless, it serves to demonstrate how authors arrive at a generalization. One systematically
observes the specific characteristics or behaviours that are shared across a range of people, objects,
events, situations and, on the basis of those observations, makes a broad statement to apply to all that
may be classified as belonging to that grouping, in this case, teenagers.
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Bottom-up and top-down paths for arriving at a
generalization

Figure 6.10a - Inductive Reasoning
Figure 1.10b - Deductive Reasoning
What our hypothetical example about teenagers also demonstrates is the bottom-up approach to the
formation of a generalization, going from the specific to the broad and universal. We first noticed
several individual teenagers using smartphones at the party. We also noticed that while doing so, there
was not much conversation between or among them. Those are the specific details observed. We then
moved up, as it were, from the specific observations to the broad general statement, which states that
teenagers are spending less time interacting with their peers.

This approach of arriving at a broad general statement based on information derived from observation
of specific details is referred to as inductive reasoning, reasoning from the bottom up.

Then there is the top-down approach, as reflected in the following extract:

Extract 1.15
The changing teaching profession and you
Are there also challenges to teaching?
Here too, the simple answer is ‘yes’. Every joy of teaching has a
possible frustration related to it. You may wish to make a positive
difference in students’ lives but you may also have trouble reaching
individuals. A student seems to not learn much, or to be
unmotivated, or unfriendly, or whatever.
And so some teaching problems can be subtle: when you call
attention to the wonderful immensity of an area of knowledge, you
might accidentally discourage a student by implying that the
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student can never learn “enough”. The complexity of designing and
implementing instruction can sometimes seem overwhelming,
instead of satisfying. Unexpected events in your classroom can
become chaos rather than an attractive novelty. To paraphrase a
popular self-help book, sometimes “bad things happen to good
teachers” (Kushner, 1983).

At first glance, there does not seem to be a generalization at the beginning of this extract. However, a
closer look will reveal that the question of the subheading, when combined with the firm answer ‘yes’
in the sentence that immediately follows, together yield the response in the form of the generalization,
‘There are (also) challenges to teaching’.

This is a top-down approach, otherwise known as deductive reasoning. The generalization is stated up
front and the details subsequently identified serve to confirm its validity. Through deductive reasoning,
the author provides a series of situations that reflect the challenges of teaching. For example,

•
•

You may wish to make a positive difference in
students’ lives but you may also have trouble
reaching individuals.
Unexpected events in you classroom can become
chaos rather than an attractive novelty.

A generalization is described as universal as it applies to the entire group or class of objects, people,
events, experiences (or at least most of it). Generalizations are broad universal statements that are
formed from or that yield specific features observed in as many cases as possible of the thing to which
the generalization applies.

Is there a distinction between a generalization and an
assertion?
Just in case some of you are still unsure of the distinction between an assertion and a generalization,
let’s look at it from a somewhat different perspective:

One way to think about this (distinction between the two),
would be that a generalization is a claim about the state of
something over multiple cases, whereas an assertion may be
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limited to a single case. Thus ‘Canadians are polite’ is a
generalization that is intended to apply to many if not all
cases, while ‘your posting in this debate was very thoughtful’
is an assertion about a particular case which may be made
in part, because it is not true most of the time. …
All generalizations are assertions - i.e. a claim about the
world. (Ben Levin, ResearchGate, January, 2017).

Basically, what Levin is saying is that certain features of an assertion also apply to a
generalization in that both are claims: assertions make claims about specific situations while
generalizations make claims about broader, more universal contexts.
There are times though when it is not possible to make such a clear distinction and you may find
yourself asking, is it a universal statement or is it a claim that applies to a specific situation, much like
Claire Handscombe’s online commitment problem we discussed earlier? The following extract presents
that kind of challenge:

Extract 1.16
Travel agencies, otherwise known as the retail sector, are the
storefront for the tour operators due to their location in prime urban
centres. Their generic functions may include, but are not limited to,
making reservations, planning travel itineraries, calculating fares,
advising clients on destinations, resorts and other types of travel
products (Page and Connell, 2006). Travel agents offer distribution
of travel products in suburban areas by providing convenient
locations for travellers to book their holidays. Because of the
intangible nature of the tourism product they are usually regarded
by consumers as the experts because of their perceived experience
with the destination and their product knowledge. …

So, is it a generalization? Or is it an assertion and not a generalization? Or can it be either? If I start with
the core idea in the first sentence, namely ‘travel agencies … are the store front for the tour operators’, I
am likely to lean towards considering it a generalization, viewing it as a broad universal statement.
However, when I add the concluding phrase – ‘due to their location in prime urban centres’ – the
meaning is narrowed down to being a claim applicable to a more specific context. It is evident that the
follow-up supporting details only apply with this particular condition.
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In making decisions about these two types of statements, it is important to be clear about the
fundamental features of each, since, at times, the line between the two may be somewhat blurred.

Key Takeaways
❖ Generalizations are broad statements that
apply to all or at least most members of a
given population.
❖ In that regard, they are considered to be
universal statements.
❖ Generalizations may be formed using
either deductive or inductive reasoning.
❖ Generalizations share the core
characteristics of assertions.
Go to self-check mini-test 1.6 on Course Page

GO TO COURSE PAGE FOR MAIN TEST 1.4
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1.5 - DIRECTIVES AND OPINIONS –
PARTIAL STATEMENTS
Learning Objectives
❖ Distinguish between ‘full’ statements and
those that are partially so.
❖ Apply criteria for identifying directives in
text.
❖ Identify the terms and phrases that shape
the meaning of directives.
❖ Use the appropriate criteria for
recognizing opinions in the text.
❖ Differentiate between descriptions that
are more closely linked to factual
information and opinions.
❖ Separate opinions from facts when both
are used together in a single segment of
text.
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UNIT 2 – Analysis in Academic Text

Let’s begin this final section of the unit by reiterating what we know about a statement, and in particular
about its two core features. First, its meaning is firmly communicated. The author expresses himself or
herself in such a way as to leave no doubt about his or her confidence and conviction about what he/she
is saying. The intention of the author is that those to whom the information is directed, must accept it as
presented. Secondly, a statement conveys information about actions, events, states, conditions that,
according to the author, are, have been, were; exist, have existed, existed; are happening, have
happened, happened.

Opinions and directives meet the first criterion of a statement but not the second. Consider the
following examples:

Examples of directives and opinions
xiii.

My concern is that these students [dropouts] are in the pool
out of which criminals are recruited; who are forced to “look
for money” at their young age and find themselves locked in
the world of gangs.

xiv.

No eating or drinking allowed.

xv.

Grate the coconut; cut up the chicken into small pieces;
season with green seasoning.

xvi.

They need to clear the land before the rains come.

xvii.

Every employee should know the menus, specials and
activities of the [food and beverage] establishment and be
encouraged to promote them.

xviii.

With fewer than 2000 rooms in the accommodation sector
[of Grenada], as well as a lack of airlift, it is the very
determined, and those who know the charm of the island
that make the effort to travel as far south as they do. When
they arrive, they find an unspoilt, picturesque, diverse
destination.

The list above comprises both directives and opinions. Can you tell them apart?

Directives
Numbers (ii) through (v) are different types of directives. The first of the four is an order or command.
Following that is a recipe comprising a series of instructions. Next is a strong suggestion or
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recommendation, directed to certain individuals regarding the clearing of the land. The word ‘should’ in
the last of the four signals what ought to be done.

They are called directives since they are intended to direct, control, regulate or guide the actions of
others. In one sense, all four meet one criterion of a statement in that they are all presented firmly and
with conviction. On the other hand, they do not state ‘what is/was’, ‘what exists, existed’, ‘what is
happening, happened’, as seen from the perspective of the author. The command is intended to make
the listeners do (or not do) something. It does not state what they are actually doing. Similarly, the
recipe gives step-by-step instructions of what an individual must do to create the dish; it is not stating
what the person is actually doing. The other two can be categorised as sentences that exhort,
encourage, recommend, or urge another person (or persons) to do something. Terms like ‘must’,
‘should’, ‘need to’, ‘ought’, all convey an intention to direct or even force someone to take a particular
line of action, or behave in a certain way. However they do not convey information about the activity or
behaviour actually taking place.

It is important to separate these ‘partial statements’ from facts, assertions and generalisations. Blurring
the lines between the two sets may mean that you are not accurately representing the information
communicated by the author.

Here is a longer excerpt that is largely based on the use of directives.

Extract 1.17
Adhering to food safety standards can be time consuming and
expensive but failure to do so can be disastrous to an organisation.
A single incident of food poisoning, a bad report from the health
inspector, or an accident caused by unsafe conditions in the
kitchen or bar can be far more expensive in terms of lawsuits, bad
publicity and reputational damage. It therefore is imperative that
every member of the food and beverage team receives the
appropriate training, is provided with the necessary safety
equipment,

gear

and

cleaning

materials.

Most

importantly,

managers have to hold staff accountable for adhering to the
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policies and procedures. Managers also need to investigate reports
of incidents or food-related illnesses and put in place remedies as
needed.

This segment begins with an assertion that is followed up by another to reinforce it. Based on our earlier
examination of assertions, you may be expecting to see follow-up evidence to support the claims that
start this extract. However this is not the case here. No support is provided. Rather the author proceeds
to give directives about what must be done in light of the issues raised in the claims.

Pay attention to the words and phrases that shape the meaning of those recommendations. The third
sentence begins with ‘It is imperative’, suggesting that this is an order. The next begins with ‘most
importantly’ with the main part of the sentence noting what managers ‘have to do’. Finally, in the last
sentence of the extract, the word ‘need’ continues the pattern of exhorting people to act or behave in a
particular way.

Like ‘should’, ‘must’ and ‘ought to’ all the selected terms and phrases in this segment are core elements
of this type of directive. As noted earlier, we need to be alert not to mistake these ‘partial’ statements
for ‘full’ statements since they do not indicate what actually is/was etc.

Opinions
As we have already acknowledged, both a directive and an opinion share one core feature of a
statement in that both are conveyed with conviction and authority. What is interesting about opinions is
that one can easily fall into the trap of thinking that they also convey a meaning of what is/was, and
more specifically, we may be inclined to treat them as if they were facts. So what exactly is an opinion?

You can think of an opinion as a personal feeling, how a person feels about something. One dictionary
defines it as ‘a belief or conclusion held with confidence but not substantiated by positive knowledge or
proof’. And yet another source defines it as “a view or judgment formed about something not necessarily
based on fact or knowledge”.

Let’s return to the list of partial statements at the beginning of the section. We have already identified
numbers (ii) through (v) as directives. The first and last are examples of opinions. Let us examine the
first, which was taken from a letter to the editor of a daily newspaper. The writer is noting the large
number of school dropouts and is expressing concern that they may get pulled into gangs. Even though
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the letter-writer appears confident about the conclusion he has drawn, he has not provided any
substantial proof to move his concern beyond a personal feeling or even belief.

In the case of the comment on the tourism sector of Grenada (the last in the list), it contains two facts:
namely that there are fewer than 2000 rooms in the accommodation sector and very few flights to the
island. While those details are not verified in this segment, we can feel certain that they have been
taken from sources that can be trusted. Not so the rest of the segment, which reflects the personal
views of the writer. It speaks of ‘the charm of the island’, and further refers to the country as ‘an
unspoilt, picturesque, diverse destination’. These are all opinions. Care must be taken to distinguish facts
from opinions when both are merged in a single segment of text. We will return to this matter later.

Figure 7.11 – Opinion – unspoilt and picturesque,
Description, based on observation – cloudless sky, calm sea.

In many cases, opinions are expressed in the form of descriptions, as in the example just reviewed.
Earlier, in Section 1.2, in discussing how authors combine facts to arrive at a description, we cautioned
about the need to distinguish that form of language use from opinions. At that time, we noted that the
description was a part of the thing itself, that the features or characteristics were inherent in the thing
being described.

This longer extract should allow us to get a better understanding of the nature of opinions, as distinct
from descriptions that emerge more directly from factual information. It was taken from a tribute,
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written in memory of the deceased Emeritus Professor Mervin Alleyne, scholar in the field of Caribbean
linguistics and formerly of the University of the West Indies (UWI).

Extract 1.18
Alleyne had an abiding disrespect for orthodoxy, a fiercely
protective attitude towards the African heritage in Caribbean
languages and a facility with argument that was difficult to defeat.
He was supportive of creative and imaginative thinking, tolerant of
views contrary to his, gentle in his rebuke and resolute in his personal
beliefs and perspectives. He treated all persons with considerable
respect for their humanity even though he might have been very
opposed to their expressed positions.

This segment is an extended opinion about the late Professor. It is a continuous, uninterrupted
statement of the writers’ views of the Caribbean linguist. For example, he had ‘an abiding disrespect for
orthodoxy’; he was ‘supportive of creative and imaginative thinking’; he was ‘gentle in his rebuke’. It is
apparent that the writers of the tribute are able to make these remarks based on their deep knowledge
of the deceased scholar. At the same time, it is also evident that these are beliefs formulated in their
minds, even if held with the confidence that comes out of their direct association with the individual.

One additional term that we can use to describe the language of an opinion is that it is subjective, as
opposed to objective. It is an expression of a personal judgement, formed in the mind of an individual,
about an object of interest and which does not seek to identify external evidence for support.

Readers should pay even closer attention when opinions and facts are combined in a single segment.
That is the case in another excerpt from the tribute to Emeritus Professor Alleyne and presented below:

Extract 1.19
His seminal work, “Comparative Afro-American”, exposed the major
areas of similarity across the languages described as “creole” by
other linguists. He himself did not consider the term “creole”
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adequate for the languages it attempted to describe. For Alleyne,
the similarities were brought on by the circumstances and
experiences of the persons who speak these languages rather than
by their exemplifying an exotic typology. He used the national
names of these languages – he insisted that he spoke “Trinidadian”
… Jamaicans spoke “Jamaican”, not Jamaican Creole, and
Haitians spoke “Haitian”, not Haitian Creole. It was a statement of
empowerment through language.

That paragraph is largely (but not exclusively) informational, presenting the following facts about the
work of Prof. Alleyne:

❖ In his work ‘Comparative Afro-American’,
Prof. Alleyne drew attention to the
similarities among all the languages that
other linguists described as ‘creole’.
❖ He was of the view that these similarities in
language were as a result of the shared
circumstances and experiences of the
speakers of those languages.
❖ He disagreed with the creole linguists who
claimed that they could all be classified
linguistically as ‘creole’ languages.
❖ To emphasize his disagreement with that
perspective, he used the national names
of the languages, dropping the word
‘creole’ from the name.
Even though largely factual, there are two points in the paragraph where the authors insert their
opinions to influence the way the readers see the facts. First, there is the phrase ‘exemplifying an exotic
typology’, and secondly, the last sentence of the paragraph, ‘It was a statement of empowerment
through language’. None of these contribute to the factual information about Prof. Alleyne’s work.
Rather they reflect the writers’ opinion about Prof. Alleyne and his work.
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In the case of the first, the word ‘exotic’ introduces a subjective dimension to the text. It suggests that
the way creole linguists categorized the languages of the peoples of the different Caribbean islands
made them (the languages) appear as if they were out-of-the-ordinary, emanating from some faraway
lands and not grounded in the lived experiences of the people. Similarly, the phrase ‘a statement of
empowerment through language’ represents a personal judgment on the part of the writers of the
tribute. In their view, the decision of the deceased linguist to name each language according to the
island in which it was spoken reflected his (Prof. Alleyne’s) conviction of how a people’s language
mirrored their awareness of who they are.

In some instances, while readers may get the impression that they are only receiving objective factual
information, in reality they are receiving it through the subjective lens through which the author
chooses to present the information. This subjective view is embedded in the words and phrases used in
the presentation. Readers must be alert to the way authors insert their own views within the facts they
are presenting.
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Key Takeaways
❖ Partial statements share only one
characteristic with ‘full’ statements.
❖ Directives do not convey information
about actual events, activities or
situations.
❖ Directives are intended to direct, control
or guide the actions of others.
❖ Opinions are based on personal beliefs
and judgments.
❖ They are not derived from the actual
nature of the phenomenon to which they
refer.
❖ Opinions are subjective.
❖ Care must be taken to distinguish opinions
from facts.
Go to self-check mini-test 1.7 on Course Page
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2.1 ANALYSIS-BREAKING DOWN; CREATING LAYERS
Learning Objectives
❖ Appreciate the purpose for conducting
analysis in academic text.
❖ Recognize analysis as an act of breaking
down
❖ Recognize the importance of identifying
the elements that emerge as a result of
conducting an analysis of a complex
whole.
❖ Note the different formats the analysis of
text may take.
❖ Differentiate between lists that are
derived from an analysis and those that
are not.
❖ Extend the understanding of analysis as
breaking down to incorporate the idea of
analysis as creating layers of meaning.
❖ Recognize some specific ways of treating
with the content of academic text that
are extensions of the basic act of doing
analysis.
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Calypso music – analysis in the calypso
We start off this unit by listening to the calypso, Calypso Music, composed and sung by the Trinidad and
Tobago calypsonian, David Rudder. If you have never heard it before, you should listen to it at least
twice. In the first instance, you should try to get a sense of the message it is conveying. Then after you
think you have a good enough grasp of its content, listen again and try to answer the question, “Where
is the analysis in this calypso?

Click on the link on the course page to begin listening.

Figure 2.8 - David Rudder Album
We will return to this calypso later in the Unit.

Analysis starts with the recognition that some content is complex, and, in order for readers to be able to
extract the totality of its meaning, it must be pulled apart to reveal the constituent parts that contribute
to the meaning of the whole.
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Analysis - breaking down into component parts
This understanding of analysis is reflected in the definition of ‘analyze’ found in the merriamwebster.com online dictionary which states as follows:

To analyse is to divide a complex whole into its parts or elements;
(it) suggests separating or distinguishing the component parts of
something.

An analysis therefore involves a whole that is complex, in that it comprises many interrelated parts.
These parts are often referred to as constituent or component parts: they are the items or elements
that make up the whole. The purpose of doing an analysis therefore is to separate and make visible the
individual parts that are embedded in the complex whole.

Figure 2.2 – Breaking down complex whole into constituent parts
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The idea of analysis as breaking down is easily recognized when the component parts or dimensions
appear as a series of items or elements. Following are two examples:

Extract 2.1
Eight Essential Components of Communication
In order to better understand the communication process, we can
break it down into a series of eight essential components:
1.
2.
3.
4.
5.
6.
7.
8.

Source
Message
Channel
Receiver
Feedback
Environment
Context
Interference

Each of these eight components serves an integral function in the
overall process. Let’s explore them one by one.
Source
The source imagines, creates, and sends the message. In a public
speaking situation, the source is the person giving the speech. He or
she conveys the message by sharing new information with the
audience …
Message
“The message is the stimulus or meaning produced by the source
for the receiver or audience”. When you plan to give a speech or
write a report, your message may seem to be only the words you
choose that will convey your meaning. But that is just the beginning
…
In the extract above, the whole is the communication process, and its component parts are the eight
items listed. Authors recognize that, most of the time, it is not enough to simply name the component
parts: additional information is required to ensure that readers grasp the complete meaning of the
constituent elements. In this instance therefore, the authors go on to explain each component. The
point to be noted here is that authors typically provide additional information to convey the full
meaning of the component.
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A similar approach of creating a list to reveal component parts applies in this second extract.

Extract 2.2
Table 1.1 [not given here] shows a straightforward comparison of
traditional and e-learning skills. Many of the individual skills can be
broken down into a variety of sub- or related skills, for example:
1.
2.
3.

Reading skills: browsing/scanning skills (particularly important
when using the world wide web to locate relevant websites);
Writing: summarising the key points; referencing information;
keeping records;
Research skills: searching skills are essentially a part of
research skills

It is very clear that this segment of text is intended to serve an analysis of traditional and e-learning
skills. The author actually uses the phrase ‘broken down into’ to draw attention to the act of analyzing a
complex whole. Moreover, the prefix sub-, when added to ‘skills’ is another indicator that the items
listed are a part of, that is, components of the preceding skills.
It should be noted though that the act of breaking down need not necessarily generate a list as the
items may simply be incorporated into the paragraph as is the case in the following extract:

Extract 2.3
Like most tourism products, [visitor] attractions comprise three parts
– the core product, the tangible product and the augmented
product. All of these components are seen as a continuum, with
the basic benefits at one end and the add-ons at the other, with
the intent that the visitors are given an unforgettable ‘wow’
experience (Hudson 2008).
The core product is the main benefit sought by the customer. In
terms of visitor attractions, this is often the atmosphere or
imagescape. Imagescape themes for visitors are wide and ranging
and focus on history and heritage, transport, science and
technology, war, entertainment, the natural and physical worlds,
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society and culture, politics and so on.
Wanhill (2008, 19) believes that the ‘right imagescape has four main
elements,

namely

entertainment,

education,

aesthetics

and

escapism and these are embodied in all truly successful visitor
attractions, be they theme parks in the private domain or heritage
attractions in the non-commercial sector’. As can be seen from
Figure 4.2, the tangible aspect of the attraction specifies the
features and benefits residing in the attraction itself (safety, service
delivery, on-site attractions). The augmented imagescape works to
ensure that the visitor has a totally satisfying experience by adding
facilities such as catering and retailing, car parking … and so on
(Hudson 2008).

As was the case in Extracts 2.1 and 2.2, additional information is provided here to ensure that readers
grasp the full meaning of the components. Another important feature of this exercise is that the
components that emerge as a result of the breaking down are all interrelated: there is a necessary
connection between and among them linked as they are to the same overarching complex whole.

Figure 2.3 – Interrelated components of complex whole
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Not every list based on analysis
While the list is a typical vehicle for presenting the components arising from the analysis of a complex
idea, one should be careful not to treat every list of items as if it is the result of an analysis. Consider the
following two extracts:

Extract 2.4
The major current and future technical training needs identified in
this study were,
•
•
•
•

Culinary skills
Tour guiding
Food and beverage service skills
Maintenance related skills

The following recommendations are made to address these
technical skills deficiencies.
•

Culinary skills
Culinary skills training, and in particular, chef training, remain the
most critical technical skills deficiency in the Caribbean tourism
industry. …

These skills were identified after a study had been conducted to determine the areas of work in which
staff were not functioning at the expected standard. As a result of that study, it was recommended that
staff be trained to upgrade their skills in the areas listed. These skills are not elements emerging from an
analysis of the phrase ‘technical training needs’. In other words they did not arise out of a breaking
down of the phrase itself. Consequently, they cannot be considered as being embedded or inherent in
the idea of technical training needs.
Let’s review a second extract.

Extract 2.5
In most traditional learning environments (e.g. colleges and training
centres) the tutor is probably the most important component in the
students’ learning experience. They provide the critical elements of
•

Support – providing help when things go wrong or to prevent
errors;
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•
•
•

Direction – explaining what the key issues are in
understanding the subject;
Explanation – providing feedback on progression and advice
on what is good practice
….

What this list contains are several activities that tutors typically undertake as they assist their students.
The author does not present these ‘critical elements’ as if they are embodied in a single more complex
idea. This is therefore not an example of breaking down into constituent parts. It simply lists the
functions that a tutor is required to undertake.

Through analysis, authors break down, open up and pull apart complex ideas to allow readers to get a
fuller picture of all that the idea entails.

Analysis – creating layers of meaning
As a complement to the notion of analysis as breaking down into constituent parts, you may find it
useful to consider the exercise as one in which authors create layers of meaning.
Let us review the three examples above to see how this works.
In Extract 2.1 the analysis of the phrase communication process yields eight components that constitute
a lower level of information. Each of these components contributes a specific meaning to the complex
idea that is the communication process. The authors go further and provide explanations of each
component. In the process, they have generated yet another layer of meaning.

This pattern is repeated in Extract 2.2. The brief notes accompanying each of the sub-skills (reading
skills, writing, research skills etc.) serve to clarify the author’s understanding of each of these terms.
Thus ‘browsing/scanning’ is an example of the reading sub-skill and ‘summarising key points’ an example
of writing skills.
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Figure 9.4 – Analysis – creating layers of meaning

In the case of Extract 2.3, the second lower level provides concrete examples of each of the three
constituent parts (or products) that comprise visitor attractions.

In addition to the idea of breaking down into constituent parts, analysis may also be viewed as the
creation of several interconnected layers, with the lower layer(s) illuminating the meaning of the upper
layer(s).
This dual interpretation of what analysis entails provides readers with the opportunity to fully
experience the breadth and depth of the content they engage with.

Classify, compare/contrast, distinguish/differentiate
As an extension of the approach outlined above, authors also engage in a form of analysis that entails
looking at the components they identify in relation to one another, in order to highlight those features
that show similarities or differences. When authors classify, compare/contrast, distinguish and
differentiate, they are essentially engaging in the exercise of analysis, breaking down a complex idea
into its component parts. However, at this extended level, they do not leave it up to the readers to
recognize the relationship among the parts. Rather, they consider it important to specify the nature of
the relationship whether in terms of similarities or differences. Following are two examples.

Extract 2.6
Typology of events:
Events can be classified on the basis of size and type. In terms of
size, common categories are hallmark events, mega-events, major
events and local/community events. …
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Some hallmark events in the Caribbean include Carnival in Trinidad
and Junkanoo in The Bahamas.
Whereas hallmark events tend to become synonymous with a
place, mega-events are those events that affect whole economies
and have global reach and appeal. These events command
significant media coverage and attract large numbers of tourists.
Events in this category include the Olympic Games, FIFA World Cup
and Commonwealth Games. The main difference between megaevents and major events is the scale of the event. The latter attracts
significant local interest, large numbers of participants and
generates substantial tourism revenue. Two major events in the
Caribbean are the CARIFTA Games and the recently held Top Gear
Festival in Barbados. On the other hand, local/community events
target mainly local audiences and are organized primarily for the
enjoyment of locals. The Nine Mornings Festival in St. Vincent and
the Fisherman’s Day in Guadeloupe are examples of events with a
local scope in the Caribbean.
In addition to the size of the event, another classification is the type
of the event. The most notable types of events are sporting events,
business events and festivals ….

This extract is a clear example of classification: events are classified, that is, placed into categories,
according to size and type. Within the classification, note that the author not only provides examples of
the respective components of size and type respectively, but also contrasts the components to highlight
their differences. Note also the use of the phrase ‘on the other hand’ that signals that what is to follow
is being contrasted with what when before it.
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Figure 2.5 graphically organizes this information to show both vertical and horizontal relationships
among the constituent elements. What is also evident is that the analysis has yielded layers of meaning
with each layer providing greater insight about the one preceding it.

EVENTS

classified according to

SIZE

hallmark
events

Trinidad
Carnival

TYPE

major
events

local/
commnity
events

CARIFTA
Games Festival
Barbados

Nine Morning
Festival
St. Vincent

mega
events

Junkanoo
in Bahamas

Olympic
Games

FIFA
World Cup

Commonwealth
Games

Sporting
Events

Business
Events

Festivals

Figure 2.5 - Classification – Breaking down to show both Vertical and Horizontal Relationships

Extract 2.7
According to a Caribbean Tourism Organization report on Soft
Adventure Tourism in 2006, the Caribbean attracts two types of soft
adventure travellers – the mainstream traveller and the high-end
soft adventurer. The mainstream travellers tend to range between
the ages 25-50. They require high levels of health and safety and
are interested in high thrill but low exertion activities … On the other
hand, the high end soft adventurers are more affluent, mainly
Continental Europeans who are more sophisticated travellers
expecting

higher

quality,

uniqueness,

and

higher

levels

of

authenticity than their mainstream/mass traveller counterparts. The
average age range of high-end soft adventurers is 40 years old.
These adventurers are more likely to explore while on holidays than
their North American counterparts partially due to the average
length of stay being 10-14 days as opposed to four to five days for
their North American counterpart.
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Not only does the author breakdown the idea of ‘soft adventure traveler’ into two types, but sets up the
description of each type in a manner intended to contrast the two. The attributes or characteristics of
each type are selected and arranged to show how each differs from the other. In addition phrases like
‘on the other hand’, ‘more … than’ and ‘as opposed to’ are appropriately used to influence the reader to
see one type as being different from the other.

As noted earlier, in these forms of analysis, the author goes the additional step to specify how the
components relate to one another, whether through their similarities or their differences.

Beyond this basic approach, analysis is conducted for specific purposes. The sections that follow focus
on these advanced forms of analysis.
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Key Takeaways
❖ Analysis entails
o breaking down a complex idea into
its component parts,
o providing additional information, to
broaden understanding of each
component
o This additional information may take
the form of explanations,
descriptions or further analysis,
❖ As a complement to the breaking-down
idea, analysis may also be viewed as an
exercise in creating layers of meaning.
❖ There is an interconnectedness between
the layers with each lower layer shedding
light on the one preceding it.
❖ In an additional approach to basic
analysis, authors arrange the components
to show the relationship among them.
Please note that there is just one test at the end of the Unit
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2.2 ANALYSIS OF A PROCESS
Learning Objectives
❖ Note the features of a process and
understand how the act of analysis
applies to it.
❖ Identify appropriate criteria for evaluating
a process.
❖ Identify content areas of which processes
are a major component.
❖ Note the different language forms that a
process may take.
❖ Extract a process from a body of text that
comprises other forms of language.
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Analysis comes into play when authors wish to lay out the steps taken to complete a task or activity, to
efficiently manage a situation, or to achieve success in some undertaking. Alternatively, this form of
analysis can provide information, after the fact, about the steps taken in a task that has already been
completed.

Criteria for Process Analysis
It is referred to as process analysis, since process, according to one dictionary definition is a ‘systematic
series of actions directed to some end. The task or activity is therefore viewed as a process that is
broken down into the steps that must be followed. The analysis of the process must meet two important
criteria. First, the steps or procedures must be accurate and clearly stated. Secondly, they must be
properly sequenced. Both are necessary if the process is to be successfully undertaken by different
actors, at different times and in different places. Similarly, upholding these criteria will also serve to
establish the credibility of a process that is already completed and which is being reported on.

Following is a selection of areas of knowledge in which process analysis plays an important part.

Instructions, Directions, Procedures, Formulae
Recipes

Figure 2.6 – Following step-by-step instructions
The most easily recognizable examples of process analysis are those that clearly outline procedures for
doing something, giving directions to guide a particular activity. Recipes and other forms of step-by-step
instructions fall into this category. Here is an example:
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Extract 2.8
Sorrel
Ingredients
8 cups sorrel petals
50g/2oz grated ginger
12 cups boiling water
Rum
Sugar
a) Place the sorrel and ginger in a large container and pour on the
boiling water.
b) Cover and leave overnight, then strain through a muslin cloth or
sieve.
c) Add a little rum to preserve and sugar to sweeten.
d) Bottle and refrigerate.
Makes approximately 2.75 litres/4 ½ pints

Like any recipe, this one lists the actions to be undertaken in order to make the Sorrel drink. The actions
are very clearly outlined (Place the sorrel and ginger in a large container) and organized in the order
they should be carried out. If for example the instruction to bottle and refrigerate were placed before
‘pour on the boiling water’, the entire exercise would be a complete failure. Proper sequencing is just as
important as identifying the correct tasks.

Research methods
Researchers also use process analysis techniques to provide their readers with the necessary
information about how they conducted their research study. Following is an extract from the methods
section of a study conducted to evaluate an instructional video production on mud volcanoes in Trinidad
and Tobago.

Delving into Academic Text

66

UNIT 2 - Analysis in Academic Text

Extract 2.9
The production script was reviewed for content by a geologist and
a secondary school geography teacher. The latter also reviewed it
for instructional methodology. It was also examined by a
practitioner in the theatrical arts. Based on all three reviews,
adjustments were made and the video production developed.
An objective-type test of 29 items was constructed. It was divided
into two sections, corresponding to the two parts of the video
production. All materials were pilot-tested using a group from the
target population. On the basis of this pilot test some revisions were
made to a few items to produce the final form of the test. …
A pre-post design test was used for the field evaluation. Identical
forms of this objective-type test were administered before and after
treatment

…

A period of two weeks was allowed to elapse after the pre-test and
before administering treatment and immediate post-test …

Unlike the recipe, this extract is providing information about the procedure for conducting the study
after the exercise had been completed. It forms part of the report that the researcher wrote about the
exercise. However, like the recipe, the researcher must ensure that all key steps are identified, clearly
articulated and properly sequenced.
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Accounting
$£€¥
currency

Figure 2.7 - Process Analysis in Accounting
Process analysis forms a major part of the content of some areas of knowledge whose primary purpose
is to provide instructions and demonstrate how certain procedures are carried out. It should be noted
though that more often than not, the procedures do not appear separately, as in the case of the recipe
presented above. Rather they are intertwined with other types of content. The reader must therefore
be observant enough to recognize them and to discern how the author combines them with other types
of content.

The following excerpts were taken from the area of financial accounting. The first example
demonstrates the process for setting up a T-account.
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Extract 2.10
T-accounts
A simplified account, called a T-account, is often used as a learning tool to show increases and
decreases in an account. It is called a T-account because it resembles the letter T. As shown in the Taccount below, the left side records debit entries and the right side records credit entries.
Account Name

Debit
(Always on the left)

Credit
(Always on the right)

The type of account determines whether an increase or a decrease in a particular transaction is
represented by a debit or a credit. For financial transactions that affect assets, dividends, and expenses
increases are recorded by debits and decreases by credits. This guideline is shown in the following Taccount
Assets, Dividends, Expenses
Debits are always increases

Credits are always decreases

(long arrow pointing upwards)

(long arrow pointing downwards)

For financial transactions that affect liabilities, share capital and revenues, increases are recorded by
credits and decreases by debits, as follows:
Liabilities, Revenues, Share Capital
Debits are always decreases

Credits are always increases

(long arrow pointing downwards)
Increases are recorded as:

Decreases are recorded as Credits

(long arrow pointing upwards)
𝐴𝑠𝑠𝑒𝑡𝑠
𝐷𝑒𝑏𝑖𝑡𝑠

=

Debits

𝐿𝑖𝑎𝑏𝑖𝑙𝑖𝑡𝑖𝑒𝑠
𝐶𝑟𝑒𝑑𝑖𝑡𝑠

+

𝑆/𝐻 𝐸𝑞𝑢𝑖𝑡𝑦
𝐶𝑟𝑒𝑑𝑖𝑡𝑠∗

Debits**

* Revenue and share capital transactions cause shareholders’ equity to increase, so they are recorded as
credits.
** Expense and dividend transactions cause shareholders’ equity to decrease, so they are recorded as
debits.

The overall aim of the segment is to demonstrate how to set up a T-account. However, the entire
segment provides information that goes beyond the basic analysis of the process. When we examine it
closely, we notice that it begins with two statements – the first describes what a T account is and how it
is used and the second gives the reason for its name. At the third sentence, the segment enters into the
analysis. If we were to rephrase that sentence to put it in the mould of a directive, as in the case of the
recipe for the sorrel drink, it would read
Record debit entries on the left and credit entries on the right.
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The follow-up sentence is another statement that alerts the reader to the conditions under which the
basic function of recording debit and credit entries apply. Thus, returning to the analysis format, with
one set of accounts (assets, dividends, expenses), the instruction is to

record debits as increases and credits as decreases.

For the other set of accounts (liabilities, revenues, share capital) it is the reverse:

record debits as decreases and credits as increases).

Then the author provides a formula, another form of process analysis, to show how increases and
decreases are calculated.

The point to be noted here is that the instructions for setting up a T-account combine various
statements (descriptions, explanations) with steps derived from an analysis of the process.
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The second example also deals with the T-account but this time, it focuses on how the account works.

Extract 2.11

The following summary shows how debits and credits are used to record increases and decreases in various
types of accounts.
ASSETS
DIVIDENDS
EXPENSES

LIABILITIES
SHARE CAPITAL

Increases are debited
Decreases are credited

Increases are credited
Decreases are debited

The account balance is determined by adding and subtracting the increases and decreases in an account
as shown below:
Cash

Accounts Payable

Debit

Credit

Debit

Credit

10,000

4,000

700

5,000

3,000

2,000

400

2,400

The $5,000 debit balance in the Cash Account was calculated by adding all the debits and subtracting
the credits (10,000 +3,000 + 400 - 4,000 -2,000 - 2,400). The $5,000 is recorded on the debit
side of the T-account because the debits are greater than the credits. In Accounts Payable, the balance is
Balance
5,000
Balance
4,300
a $4,300 credit calculated by subtracting the debits from the credits (5,000 – 700).

As in the preceding example, this one starts off with a statement setting out what is to follow. The
diagram that follows is essentially another statement outlining how increases and decreases are to be
treated in order to balance the different types of accounts. This leads to the actual formula, first in the
form of a table and then in the follow-up paragraph.

According to the formula, one must add and subtract as directed in the two parts of the table and in the
final paragraph. These are the steps to be carried out according to the analysis of the process for
balancing the Cash Account and Accounts Payable respectively.
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Manuals, skills training materials, study guides

Figure 2.8 – “How To” books
All materials of the types listed in the heading provide guidelines/instructions to assist users in
successfully undertaking a particular task, pursuing a training programme or a course of study or
alternatively managing all the activities that comprise the various facets of their lives – be they personal,
work-related or as a trainee/learner. By extension, they all involve the use of process analysis in
conveying the required information.
While the sequential format, typical of a recipe, is also found in these materials, the analysis of the
processes may not necessarily be presented in such a clear-cut fashion. Writers of such texts may opt for
a writing style that is more conversational and more engaging of their readers. As such they tend to
merge the directions about what their audience should do with other information. Indeed the language
of the directions may also be altered to fit into the broader writing style. Readers must therefore be
alert to this and be able to extract the tasks to be performed from the content in which they are
embedded. See if you can identify the tasks for setting up a file management system in the following
segment.
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Extract 2.12
Computers provide the means for storing vast amounts of
information. The worldwide web adds to this ability by offering
enormous volumes of data that you can save electronically. You
should not have any problem with a shortage of information. Often
the dilemma is that you have too much. Information is not useful
unless you can quickly locate it, so it is important to have an
efficient and effective filing system

that is, one which is:

•

meaningful – the names of files and folders should be easy to
recognise so that information can be located in a
straightforward
way;

•

clearly structured – simple, consistent and clear. Too many files
and folders can make location more difficult.

It is also important to back up your information so that it is safe
should you have a problem with the computer. There are various
ways of storing your information. Most computers now offer a CD or
DVD burner (i.e. you can make your own disks). Alternatively,
external hard drives are cheap and easy to use (you plug them into
your computer). These options enable you to make a copy of your
files.
To create a filing system in Windows operating system, you need to
employ Windows Explorer. This can be opened by selecting the
Start button, highlighting the Programs option to reveal the list of
applications…

The approach that this author takes to providing instructions for setting up a filing system is, to some
extent, similar to that used in the excerpts on the setting up and functioning of the T-account examined
earlier. In this instance, the author begins by outlining the rationale for setting up a filing system that is
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meaningful and clearly structured. Thereafter he proceeds to lay out some tasks to be performed to
achieve the desired goal. For example,

Back up your information
Select from among the storage systems available
Create a filing system using Windows Explorer
Select the Start button (on your computer)
Highlight the Programs option
…
Again, as we noticed earlier in the case of the T-account, other bits of information are also intertwined
here. For example there is a reason why you must back up your information.
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Key Takeaways
❖ Authors use process analysis to provide
instructions, procedures for completing a
task.
❖ The instructions are presented in a stepby-step fashion.
❖ Often the instructions are organised as a
list.
❖ However, they can also be incorporated
in the text with other forms of language.
❖ Recipes, research method, accounting,
‘how-to’ guides are some of the areas
that feature process analysis.
❖ Two criteria always apply when
conducting a process analysis:
o
o

The steps must be accurate and clear.
They must be properly sequenced.
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2.3 ANALYSIS OF A CONCEPT
Learning Objectives
❖ Note the features of a concept and
understand how it is analysed.
❖ Be aware that the attributes of a concept
are conjured up by the person from whom
the concept originated.
❖ Distinguish between the analysis and
definition of a concept.
❖ Distinguish between concrete and
abstract concepts.
❖ Think of the act of concept analysis as
one of identifying and unpacking the
attributes in the concept.
❖ Recognise the different types of attributes
identified when analysing the concept.
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Another aspect of the language of academic texts that is usually subject to analysis is concepts. Actually,
this is not the first time we are dealing with the analysis of concepts in this unit. Soft adventure tourism
and communication process are both concepts whose analyses we examined earlier. However, at this
stage, having already examined how analysis works, we will focus attention on the concept.

Concept analysis in the calypso

Figure 2.9 - David Rudder – composer of Calypso Music
At the beginning of this Unit, you listened to Calypso Music by the calypsonian David Rudder. Rudder
may not have thought he was engaging in the activity of concept analysis. Nonetheless, his work
deserves consideration here. Here are two verses of the calypso:
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Verse
Can you hear a distant drum
Bouncing on the laughter of a melody
And does the rhythm tell you come, come, come, come
Does your spirit do a dance to this symphony
Does it tell you that your heart is a fire
And does it tell you that your pain is a liar
Does it wash away all your unlovely
Well are you ready for a brand new discovery
Chorus
Calypso
Calypso
Calypso Music, oh yeah, oh yeah
Verse
It is a living vibration
Rooted deep within my Caribbean belly
Lyrics to make a politician cringe
Or turn a woman’s body into jelly
It is a sweet soca music – calypso
You could ah never refuse it – calypso
It make you shake like a Shango now – calypso
Why it is you shaking you don’t know
That’s calypso
(Chorus)

According to Dictionary.com, a concept is ‘an idea of something formed by mentally combining all its
characteristics or particulars’. Merriam-Webster refers to it as ‘something conceived of in the mind’.
What is common to both understandings is that a concept has its origin in the minds of human beings
who mentally bring together all the features, qualities, attributes of that entity that they consider
relevant and/or appropriate to highlight when thinking of the entity. The analysis of the concept
therefore occurs when the concept as a whole is broken down, pulled apart, or unpacked in order to
reveal the individual attributes that were merged in the first place to form the concept.
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Figure 2.10 – Attributes of the concept ‘Calypso Music’ as conceived in the mind of the
calypsonian
The two verses of David Rudder’s Calypso Music therefore reflect the attributes that the calypsonian has
determined to be at the core of what is the calypso. It is among other things ‘a distant drum bouncing
on the laughter of a melody’. It is also ‘lyrics to make a politician cringe and turn a woman’s body into
jelly’. These are all images conjured up in the mind of the calypsonian David Rudder and which together
make up his understanding of what calypso is.

Analysing versus defining a concept
Analyzing a concept is different from defining that concept. For example, the Oxford Dictionary defines
calypso as ‘a kind of West Indian (originally Trinidadian) music in syncopated African rhythm, typically
with words improvised on a topical theme’. https://en.oxforddictionaries.com/definition/calypso . A
definition allows you to identify, point out or name an object, idea or person. Definitions are what
dictionaries provide. On the other hand, the analysis of a concept delves inside to unearth, unpack, pull
apart the inner attributes that constitute the concept.
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Types of concepts

Figure 2.11 - From concrete to abstract
Concepts range from the concrete and tangible to the abstract and intangible. The former include
objects, things, ideas and events that one can see, hear, touch and overall experience in very direct
ways. Examples of concrete concepts, at one extreme of the range, would include motor car, dog, rain,
village, and calypso. Examples of abstract concepts, at the other extreme, would include such ideas as
happiness, belief, democracy, conflict, and peace. Of course, there would also be others within these
two extreme points.

The term abstract is used to describe the latter group since they cannot be experienced in a direct way
as in the case of the concrete concepts; they do not have a physical or near-physical form.

When writers of academic texts analyze concepts, more often than not, they are dealing with abstract
concepts or at least those that are closer to the abstract end of the spectrum. They engage in this form
of analysis when they want to give their readers a broader and more in-depth understanding of the
concept as it relates to the total body of ideas that they are communicating. Two examples are provided
below.
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Unpacking the concept

Figure 2.12 – Unpacking the concept: pulling out the attributes contained in the
concept.
The first example below was taken from a much longer segment of a chapter in which the author
analyzes the concept ‘culture’. The chapter begins with an introduction that includes a brief definition of
culture, contrasting it with society. It states as follows:

… a culture represents the beliefs, practices and artifacts of a group,
while society represents the social structures and organization of the
people who share those beliefs and practices.

This definition, like the one on the calypso referred to earlier, allows us to state what culture is, and in
addition, to point out how it is different from what society is. Pay attention to the way the definition of
the term differs from the analysis in the extract below.
This extract comprises two segments, the first from the chapter’s introduction and the second from the
first main section, titled ‘What is culture?’

Extract 2.13
Introduction to culture
Are there rules for eating at McDonald’s? Generally, we do not
think about rules in a fast food restaurant, but if you look around
one on a typical weekday, you will see people acting as if they
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were trained for the role of fast food customer. They stand in line,
pick items from the colourful menus, swipe debit cards to pay, and
wait to collect trays of food. After a quick meal, customers wad up
their paper wrappers and toss them into garbage cans. Customers’
movement through this fast food routine is orderly and predictable,
even if no rules are posted and no officials direct the process.
If you want more insight into these unwritten rules, think about what
would happen if you behaved according to some other standards.
…
People have written entire books analyzing the significance of fast
food customs. They examine the extensive, detailed physicality of
fast food: the food itself, wrappers, bags, trays, those tiny ketchup
packets, the tables and chairs, and even the restaurant building.
Everything about a chain restaurant reflects culture, the beliefs and
behaviours that a social group shares.
What is culture?
Humans are social creatures. Since the dawn of Homo sapiens
nearly 25,000 years ago, people have grouped together into
communities in order to survive. Living together, people form
common habits and behaviours – from specific methods of
childrearing to preferred techniques for obtaining food. In modernday Paris, many people shop daily at outdoor markets to pick up
what they need for their evening meal, buying cheese, meat, and
vegetables from different speciality stalls. In the Canada, the
majority of people shop once a week in supermarkets, filling large
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carts to the brim. The Parisian Roland Barthes disdainfully referred to
this as “the hasty stocking up” of a “more mechanical civilization”
(Barthes, 1977).
Almost every human behaviour, from shopping to marriage to
expressions of feelings, is learned. In Canada, people tend to view
marriage as a choice between two people, based on mutual
feelings of love. In other nations and in other times, marriages have
been arranged through an intricate process of interviews and
negotiations between entire families, or in other cases, through a
direct system such as a “mail order bride”. To someone raised in
Winnipeg, the marriage customs of a family from Nigeria may seem
strange, or even wrong. Conversely, someone from a traditional
Kolkata family might be perplexed with the idea of romantic love as
the foundation for the lifelong commitment of marriage. In other
words, the way in which people view marriage depends largely on
what they have been taught.

Except for the heading, the actual introductory paragraph begins without even mentioning the word
‘culture’. Instead the author takes us through the experience of eating at a fast food restaurant and
through the description of that typical experience, leads us to an understanding of how rules, even
though unwritten, guide our everyday behaviours. When the author eventually provides a definition of
culture, we can easily recognize it as the embodiment of the core meanings in the description of the
rules-governed behaviour when eating at a Macdonald’s restaurant. Through this description, the
author provides us with an analysis of the concept ‘culture’ leading into the definition. In terms of the
analysis itself, do you see any similarities between this author’s treatment of ‘culture’ and David
Rudder’s treatment of ‘calypso music’?

The definition of culture as “the beliefs and behaviours that a social group shares”, carries over into the
beginning of the main section ‘What is culture?’ Two main attributes about the concept stand out in this
segment. The first is that culture emerges out of the living together of humans and is reflected in their
collective behaviour. The second is that the behaviours that people practice as they live together are
learnt; people are taught how to behave.
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At the first layer of the analysis in this segment, the author communicates these understandings through
two generalizations. The first, ‘Humans are social creatures’, introduces the first paragraph and the
second, ‘Almost every human behaviour … is learned’ introduces the second.

Going deeper, at a lower layer in each paragraph, the author describes concrete real-world behaviours
to support the meanings embedded in each of these initial statements. In the first paragraph he speaks
of different habits that people develop through living together and in the second, he uses marriage
practices among different groups of people to demonstrate how these practices are learnt.

This second segment continues the analysis of the concept in that it breaks it down into its core
characteristics, as reflected in first, generalizations and subsequently in the author’s description of reallife behaviours in a way that highlights the essential meanings of these generalizations. See Figure 2.13
below.

Figure 2.13 – Analysis of the concept as a multi-layered activity
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An important point to note about the approach taken to introduce real-world scenarios into the analysis
is the way the author ensures that the essential attributes of the behaviours being described are
highlighted, thus enabling the reader to make linkages between the real-world practices and the broad
statements.

The author of the second example, Extract 2.14, explores a type of behaviour that she has identified as
being common among a particular group of workers in the Jamaican tourism sector. As far as she is
concerned this specific behaviour, skin-teeth, does not simply refer to the act of showing one’s teeth
when smiling. Rather she sees it as being loaded with all kinds of meanings, hence her attempt to
unpack it.

Extract 2.14
One of the cultural behaviours that helps individuals deal with
inequitable situations they find themselves (in) is to show ‘skin teeth’.
This behaviour comes from the days of enslavement when any act
outside of complacency was a form of resistance. Enslaved women
did not take their station in life lightly. As Mathurin (1974) was first to
argue and document, women used whatever ‘weapons’ were
available to them to challenge the slave system. A wide variety of
acts of defiance including insolence, occurred on a daily basis. As
Bush (1990) explains ‘unlike outright revolt, these unspectacular
routine acts were resistance’ to enslavement. Further, of all slaves,
domestics probably exhibited the greatest degree of duality of
behaviour. Outwardly they conformed and adopted white culture
to a greater degree than the more autonomous field slave, while
covertly (they) rejected the system (Ibid).
Masked emotions became a part of the cultural baggage. In one
of her classic works on Jamaican folklore, Martha Beckwith (1925)
notes the following sayings: ‘No everybody wha’ kin teet’ wid you a
you frien’ and ‘no kin teet’ a kin teet’. These sayings mean not
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everyone who you show a smile is a friend, and not every laugh is
an honest laugh (Cassidy and Le Page, 1980). Showing skin teeth is
a cultural practice that hides the true value of the behaviour from
the receptor, especially when that person is not a social equal.
By the turn of the century … domestic service in hotels and in
private homes, had become one of the predominate employers of
women. The lack of alternative occupations for working class and
poor women meant that this kind of work would become a
mainstay for their earning a living. For the next 100 years, this would
be the case with the continued degradation of the work, the
inequality between employer and employee, and the low pay. …
It is easy then to see how skin teeth is used as a cultural coping
mechanism in the tourist industry across job categories. Skin teeth
are (sic) used against the social inequality, racism and sexism
exhibited in any kind of face to face encounters of tourism.

The approach that the author uses to construct this concept is, first, to trace it back to its historical
origins and to examine the circumstances that gave rise to it. The breaking down exercise starts off by
locating the practice in the experience of the house slave (mainly female) in Caribbean plantation
society. Specifically, it is shown as the behaviour that female house slaves engaged in as a means of
masking their deep-rooted defiance against the treatment meted out to them by the slave masters,
without openly engaging in acts of revolt.

According to the author, this practice persisted post-slavery into contemporary times, being particularly
evident among ‘working class and poor women’ who constituted a large proportion of low-wage earners
in the Jamaica tourism sector. Given the persistence of the master-slave relationship in the working
environment of the sector, the practice of skin teeth served as a cultural coping mechanism for these
female workers.
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In her analysis of the concept therefore, the author draws attention to the socio-cultural
factors that gave rise to the practice, showing how these factors are located in, and derive their
meaning from the history of Caribbean plantation slavery in the first instance, and
subsequently, from the emerging tourism sector of twentieth century Caribbean society. The
author reinforces the analysis with broader explanations such as those that end this extract.
This concept is therefore constituted through a seamless merging of specifics of the practice
itself, with references to the inequitable nature of the human interactions out of which the
practice emerged, both viewed against the backdrop of the broader socio-economic
arrangements at different points of the history of the Caribbean.

Key Takeaways
❖ Concept analysis is based on a
recognition that concepts are developed
in the human mind.
❖ They are also the embodiment of
attributes that the human mind ascribes
to them.
❖ While the definition of a concept allows
one to be able to identify it, the analysis
allows one to be able to delve inside to
unearth the attributes that make up the
concept.
❖ Concepts range from the concrete to the
abstract.
❖ The tools that authors may use to analyse
a concept may include appropriate realworld experiences, generalizations, sociocultural explanations.
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2.4 ANALYSIS TO SUBSTANTIATE, SUPPORT
A STATEMENT
Learning Objectives
❖ Distinguish between support for a
statement that relies on individual pieces
of evidence and support that blends
different types of content.
❖ Note the content typically used to provide
support in this context.
❖ Observe how authors create layers of
meaning as they provide this type of
support for a statement.
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In our earlier analysis of the concept of culture, we noted how the author used generalizations as the
first layer of analysis, following that up with another layer that delved into those statements to unearth
more concrete representations of both the generalizations and ultimately the original concept.
Assertions and generalizations, like explanations, descriptions or any other type of statement, are
subject to analysis in their own right. You will recall in Unit 1, when we were discussing how authors
provide support for the claims they make, we acknowledged that there was a difference in the approach
taken to this activity between Extract 1.13 and Extract 1.14. At the time, we explained the difference as
follows:

The nature of the support provided in our second example is different from that of the first. It is
not based solely on direct observation. The combination of an added assertion, a definition,
extended explanation of the definition, and reference to likely real-life problems takes the act of
providing support details to another level.

At this level, the author delves into the claim itself to unearth and make visible elements which,
in his view, constitute its core meaning. This approach to identifying supporting details entails an
analysis of the claim.

The issue of combining and integrating different elements to build the support for the statement is a key
feature of the act of analysis of a statement. Following are some examples.

Extract 2.15
Development refers to long-term personal changes that have
multiple sources and multiple effects. It is like the difference
between Kelvin's music at age fifteen compared to his music at age
five, rather than the difference between his music one week and his
music the next. Some human developments are especially broad
and take years to unfold fully; a person's ever-evolving ability to
“read” other's moods, for example, may take a lifetime to develop
fully.
Other developments are faster and more focused, like a person's
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increasing skill at solving crossword puzzles. The faster and simpler is
the change, the more likely we are to call the change “learning”
instead of development. The difference between learning and
development is a matter of degree. When a child learns to name
the planets of the solar system, for example, the child may not need
a lot of time, nor does the learning involve a multitude of
experiences. So it is probably better to think of that particular
experience—learning to name the planets—as an example of
learning rather than of development (Salkind, 2004; Lewis, 1997).
This extract begins with a sentence that provides a basic explanation of development, as long-term
personal changes. To bring greater clarity to that explanation, the authors use a combination of
concrete, real-life experiences and other statements. They use the example of a young child’s musical
ability at age fifteen as compared to that at age five. According to the authors, it is change over an
extended length of time that qualifies as development.

They reinforce that notion with the further statement that “Some human developments are especially
broad and take years to unfold fully …”. Then they follow this up with a concrete example of that
assertion, specifically that a person’s ability to read another person’s moods “may take a lifetime to
develop fully”. To clarify the initial explanation of ‘development’ even further, they introduce another
assertion in which they distinguish between development and learning. They claim, “The difference
between learning and development is a matter of degree”, following this up with another concrete reallife practice to support that claim.

Overall therefore, in this example, the authors start the segment with a broad explanation, which they
proceed to clarify even further with a series of assertions that are themselves supported by more
concrete evidence. Can you determine the number of layers in this analysis?

The second example was extracted from a much longer segment that is an extended analysis of the
concept values. In general the author uses the analyses of a series of assertions to present his
interpretation of the multidimensional concept ‘values’.
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Extract 2.16
Values often suggest how people should behave, but they do not
accurately reflect how people do behave. As we saw in Chapter 2,
the classical sociologist Harriet Martineau made a basic distinction
between what people say they believe and what they actually do,
which are often at odds. Values portray an ideal culture, the
standards society would like to embrace and live up to. But ideal
culture differs from real culture, the way society actually is, based
on what occurs and exists. In an ideal culture, there would be no
traffic accidents, murders, poverty, or racial tension. But in real
culture, police officers, lawmakers, educators, and social workers
constantly strive to prevent or repair those accidents, crimes, and
injustices. Teenagers are encouraged to value celibacy. However,
the number of unplanned pregnancies among teens reveals that
not only is the ideal hard to live up to, but that the value alone is not
enough to spare teenagers from the potential consequences of
having sex.
One way societies strive to put values into action is through rewards,
sanctions, and punishments. When people observe the norms of
society and uphold its values, they are often rewarded. A boy who
helps an elderly woman board a bus may receive a smile and a
“thank you.” A business manager who raises profit margins may
receive a quarterly bonus. People sanction certain behaviours by
giving their support, approval, or permission, or by instilling formal
actions of disapproval and non-support. Sanctions are a form of
social control, a way to encourage conformity to cultural norms.
Sometimes people conform to norms in anticipation or expectation
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of positive sanctions: Good grades, for instance, may mean praise
from parents and teachers.
When people go against a society’s values, they are punished. A
boy who shoves an elderly woman aside to board the bus first may
receive frowns or even a scolding from other passengers. A business
manager who drives away customers will likely be fired. Breaking
norms and rejecting values can lead to cultural sanctions such as
earning a negative label — lazy, no-good bum — or to legal
sanctions such as traffic tickets, fines, or imprisonment.

The first sentence in each of the three paragraphs in the extract is a statement – the first is an assertion
and the second two – generalizations. To substantiate the assertion of the first paragraph, the author
advances another assertion from another author who makes a distinction between what people say
they believe (their values) and what they actually do. The rest of the paragraph builds on this statement,
first introducing two additional concepts – ideal culture and real culture - that form the basis for the
discussion of the real-life issues that the author uses to substantiate the initial claim.

The construction of the other two paragraphs follows a similar pattern combining additional statements
with examples of real-world human behaviour that reflect the essential meaning of those statements.

Four things are to be noted about the analysis of statements as reflected in these two extracts.
First, the statement to be analyzed appears in a single sentence at the beginning of the
segment, which is usually a paragraph.
Secondly, as noted earlier, the supporting details are not simply based on evidence drawn from
observation of external events, situations and/or occurrences. Rather, they combine
statements with real-world representations of those statements in a manner that enhances the
clarity of the initial statement.
Further, as noted in Extract 2.16, the analysis may be done in such a way as to highlight
similarities and/or differences in the elements brought together for the purpose of illuminating
the main statement.
Delving into Academic Text

92

UNIT 2 - Analysis in Academic Text

Finally, just as in the case of concept analysis, in analyzing a statement, the author combines
different forms of content, for example descriptions, assertions etc., in a way that gives
expression to the ideas that constitute the inner meaning of the statement being analysed.

Figure 2.14 – Bringing together the attributes to build the analysis of a concept or
statement
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Key Takeaways
❖ When authors use analysis to support a
statement they do not simply rely on
evidence gleaned from observation of
external phenomena.
❖ Analysis of a statement (be it explanation,
assertion, generalization) entails bringing
out the attributes that are inherent in the
statement.
❖ The supporting details typically combine
different forms of content – other
statements, real-world situations.
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2.5 ANALYSIS AS THE BASIS FOR BUILDING
AN ARGUMENT
Learning Objectives
❖ Note that authors use analysis for purposes
beyond providing support.
❖ Observe how authors use analysis as the
vehicle to weigh the pros and cons of a
situation.
❖ Observe how authors place opposing
views side by side as they build their
argument.
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Taking a position; adopting a perspective
The reason for providing analysis to accompany a statement or a concept often goes beyond clarifying
and/or supporting a statement or fleshing out a concept. Sometimes authors may also build an
argument in order to reinforce a position they wish to adopt or a perspective they wish to advance. In
order to do that, they would show up weaknesses in some aspect(s) of the analysis in order to
strengthen the weight of other(s).

In the first of the two examples that follow, the author is seeking to advance a view of learning that, in
his view, is different from, and more appropriate than, the one that is commonly held by teachers.

Extract 2.17
Viewing learning as dependent on curriculum
When teachers speak of learning, they tend to emphasize whatever
is taught in schools deliberately, including both the official
curriculum and the various behaviours and routines that make
classrooms run smoothly. In practice, defining learning in this way
often means that teachers equate learning with major forms of
academic achievement – especially language and mathematics –
and to a lesser extent musical skill, physical coordination, or social
sensitivity (Gardner 1999, 2006). The imbalance occurs not because
the goals of public education make teachers responsible for certain
content and activities (like books and reading) and the skills which
these activities require (like answering teachers’ questions and
writing essays). It does happen not (thankfully!) because teachers
are biased, insensitive or unaware that students often learn a lot
outside of school.
A side effect of thinking of learning as related only to curriculum or
academics is that classroom social interactions and behaviours
become issues for teachers – become things that they need to
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manage. In particular, having dozens of students in one room
makes it more likely that I as a teacher, think of ‘learning’ as
something that either takes concentration (to avoid being
distracted by others) or that benefits from collaboration (to take
advantage of their presence). In the small space of the classroom,
no other viewpoint about social interaction makes sense. Yet in the
wider world outside of school, learning often does happen
incidentally, “accidentally” and without conscious interference or
input from others: I “learn” without a friend’s personality is like, for
example, without either of us deliberately trying to make this
happen. As teachers, we sometimes see incidental learning in
classrooms as well, and often welcome it; but our responsibility for
curriculum goals more often focuses our efforts on what students
can learn through conscious, deliberate effort. In a classroom,
unlike in many other human settings, it is always necessary to ask
whether classmates are helping or hindering individual students’
learning.

In this excerpt, the authors’ main concern is to caution against the tendency to view learning as taking
place primarily in the classroom context, or to use their own words “as related only to curriculum or
academics”. According to them, when learning is viewed in that way, it makes it appear that teachers
carry a major responsibility for deciding on the content and related skills of public education.

Another aspect of this view of learning is that it gives the impression that the individual needs to be in
interaction with other individuals in order to learn. The authors set about to downplay that view with
the claim “Yet in the wider world outside of the school, learning often does happen incidentally,
“accidentally” and without conscious interference or input from others …”. Then they close the
paragraph by raising some doubt about the effect of classroom learning, when they say, “In a classroom
… it is always necessary to ask whether classmates are helping or hindering individual students’
learning”.
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One important feature of the analysis used for this purpose is the use of juxtaposition when the author
places opposing ideas close to one another in order to elevate one at the expense of the other. In this
case, incidental learning is being shown as being the more valid way of viewing learning rather than
classroom learning.

Figure 2.15 – Authors build an argument by having two (or more) views compete;
usually one emerges as the ‘winner’.
Extract 2.18 below also deals with the topic of learning. The author is seeking to determine whether the
approach to the teaching of adults should be different from the teaching of young people and children.
The analysis is therefore aimed at making a case for one or the other position.
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Extract 2.18
Is there any justification for discussing adult education at all or are
we just talking about education in general and ‘good’ (i.e.
effective) education in particular?
In many ways this is the most crucial question facing teachers of
adults. We have to decide whether we believe that teaching adults
is different from teaching children or younger persons or not;
whether the same strategies by which we were taught as young
people, and which we may already be using in other settings, are
appropriate for the groups of adults now under our supervision. It is
not just a question as to whether the adult student participant – the
mother, the worker on the farm or in the factory, shop or office, the
trainee or manager, the churchgoer, the local resident, the
interested member of the public, the keen sportsman or –woman –
whether they all expect all education to be the same, whether they
expect or wish to be taught at school or college. The question is
rather how we as teachers of adults see our student participants.
Those who teach adults are divided in their approach to this
question. Many – indeed, I think an increasing number – argue that
there is only one activity, ‘education’, and that adult education is
essentially the same as teaching younger persons. The education of
adults is for them merely one branch of the whole field. But others
point out that within this field of education, we already draw
distinctions; we distinguish between the various branches in one
way or another. The education of primary children, of secondary
pupils and of students in further, advanced or higher education all
call upon different teaching-learning processes.
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Even though the lead-in is in the form of a question, if you look at it closely, it is not a genuine question.
This type of question is typically referred to as a rhetorical question: the author is not expecting a
response; rather he has phrased it in this way to get you the reader thinking about the issue of whether
there is a need to make a distinction between the education of adults and the education of persons of a
younger age. The paragraph beginning ‘In many ways’, expands on that initial idea.

The last paragraph of this excerpt breaks down this controversial idea into its two dimensions: on the
one hand there is the assertion that ‘adult education is essentially the same as teaching younger
persons’ and on the other, that we already recognize different branches requiring different teachinglearning processes.

Of course, this is only the beginning. As the discussion continues in the rest of the chapter, the author
goes back and forth between these two aspects of the issue. No doubt eventually, he would come to a
conclusion one way or the other. The point to be noted is the way he juxtaposes the two parts of the
debate in order to get the reader to weigh the pros and cons of each.
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Key Takeaways
❖ Authors frequently move beyond analysis
to support a concept or a statement and
use it as the basis for building an
argument.
❖ Through argument, they are able to take
a position or adopt a perspective.
❖ In building their argument, authors
juxtapose ideas to show up their
respective strengths/weaknesses.
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